eISSN 2721-5016 | pISSN 2721-5024
I C O N International Conference on English Language Teaching
\\\ E L http://conference.unisma.ac.id/index.php /ICON/ICON-ELT

Volume 5 | Number 1 | p. 1-12
Published on October 9t 2024

Analysing Schwa Sound /3/ Pronunciation of Indonesian English Teachers:
Identifying Errors and Challenges

Desi Yanita!, Ratna Dewanti’
"English Education Department, Universitas Negeri Jakarta, Indonesia, °English Education Department, Universitas Negeri Jakarta
*) correspondence: desiyanita@gmail.com

ABSTRACT

This article contains the findings of an error analysis study on the pronunciation of English schwa
sounds /9/ by Indonesian English teachers. Teachers encountered numerous difficulties in
adapting to the English sound system while teaching English in the classroom. This study aims to
investigate the pronunciation faults of the English vowel sound known as 'schwa', represented as
/9/ in IPA (International Phonetic Association) phonetic writing and their challenges. This study
utilizes qualitative research approach. The researcher endeavoured to organize and collate the
pronunciation of the schwa sound of the English teachers when they were teaching which was
taken from their Youtube channel and their challenges. By engaging in the process of actively
listening and meticulously taking a note of the teachers' pronunciation, the researcher ultimately
obtained the data source that would be subjected to analysis. The techniques for analysing the
gathered data include assessing the teachers’ pronunciation, documenting any pronunciation
errors made by them, and examining the issues related to mispronunciation of the English schwa
sound produced by them. The study's findings indicate that there are some errors related to the
Schwa sound pronounced by the teachers, namely replacing Schwa Sound by pronouncing sound
/a/, /e/, /o/, /u/, replacing Schwa Sound in diphthong /au/ by pronouncing sound /o/,
eliminating Schwa Sound in diphthong sound /19/ and /ed/. Moreover, the challenges faced by
them are native language, exposure, innate phonetic ability, motivation and concern for good
pronunciation. Although the Indonesian language has a schwa sound, this does not guarantee that
speakers are proficient in pronouncing it correctly.
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INTRODUCTION
Investigating pronunciation of English sound is a continuing concern in relation to Phonology
in nonnative countries. As a matter of fact, they operate around the assumption that “.... there is a

threshold level of pronunciation for nonnative speakers of English; if they fall behind this threshold
level, they will have oral communication problems no matter how excellent and extensive their control
of English grammar and vocabulary might be” (Celce-Murcia& et. al. 2010: 8). This study uses one of
branches in linguistics as its approach. This approach is Phonology (Delahunty, 2010:89). Phonology
concerns how sound is used to differentiate words from each other. One of the main difficult sounds
is Schwa [9]. Moreover, the fact that English vowels have several ways of pronunciation could be a
problematic to them whose L1’s vowel sounds are not as various as English and very limited (Yavas,
2011).

Data from several studies suggest that teacher should reckon their pronunciation for it affects
students in some ways (Fraser, 2000; Burns & Claire 2003). As stated in Celce-Murcia et.al. (2010)
pronunciation has significant consequences in L2 speakers’ lives. Moreover, nonnative English
speaker teachers seem to be more aspirational and accessible models as well as more relevant to
learners’ pronunciation needs when their learning goal is not attaining a native-like accent (Murphy,
2014). Acknowledging this, the teacher’s pronunciation is a pivotal matter that should be addressed
in the English language teaching and learning.


http://riset.unisma.ac.id/index.php/JREALL/user
http://conference.unisma.ac.id/index.php/ICON/ICON-ELT

Analysing Schwa Sound /o/ Pronunciation of Indonesian English Teachers: Identifying Errors and Challenges

Previous studies of pronunciation of English sound have suffered from an overemphasis on
students’ pronunciation. Although, in the end, these researchers emphasise the importance of the
teachet's role in this regard (Saputri, 2020; Sa-E-Dee, 2020; Astina, 2020). Moteover, Jariyah, 2020
conducted a case study, “The English Pronunciation Problems of EFL Students’ Speaking” at the
university level of English Education Department. It is stated that the most difficult sound faced by
them is Schwa sound /a/. One of the reasons they have pronunciation is related to the teacher.
Interviewee 1 : “saya belajar babasa inggris sejak SD, tapi belajar pronunciation itu baru pas di kampus karena di
SD-SMP dulu belajar nya Cuma vocabulary, tenses kaya gitn, kadang gurn nya saja salah pronunciation dan akhirnya
murid nya juga salab. Jadi pronunciation pas di SD-SMP gak begitu fokus, fokus nya pas masuk _jurnsan babasa
nggris ini”

Interviewee 2: “selama saya di SMP-SMA gurn saya hanya mengajarkan translate kata bukan pronunciation nya.
Jadi fokus nya ya di translate saja”

In addition, (Noorzaida, 2023) in her thesis — qualitative research- entitled “teachers ‘difficulties

in teaching English pronunciation” stated that teachers often lack confidence in teaching
pronunciation, fearing that they might pronounce words incorrectly themselves.
From the earlier studies seemed to suggest improvement on teachers’ pronunciation. To verify this
finding, the actual analysis of teachers’ pronunciation is urgently needed. However, far too little
attention has been paid to this matter. As a result, this paper attempts to show the analysis on English
teachers’ pronunciation specifically on Scha sound /o/. Thus, there ate some questions to be
addressed in this study; First, how the types of pronunciation adaptation which makes the error in
pronouncing schwa sound? Second, how the sequence errors in pronouncing schwa sounds of English
utterances produced by Indonesian teachers? Lastly, what are the challenges are faced by the teachers
in pronouncing Schwa Sound /a/?

LITERATURE REVIEW
The Notion of Pronunciation and Phonology

The terms pronunciation and phonology are occasionally understood equivalent. As a matter of
fact, they complement one another. The phonology of a language consists of theory and knowledge
about how the sound system of the language works, including both segmental and suprasegmental
features. Pronunciation in language learning, on the other hand, is the practice and meaningful use of
phonological features in speaking, supported by practice in interpreting the phonological features in a
discourse that one hears. Pronunciation refers to the phonology of the language or the meaningful
perception and production of the sounds of that language and how they impact on the listener (Burns
and Claire, 2003).

As an approach for this research, phonology plays an important role for it is concerned with
describing pronunciations but, more than that, with accounting for what is relevant in pronunciations,
what makes it possible to communicate, what makes one utterance different from another (Kreidler,
2004). Phonology is the study of speech sound or phones. When studying speech sounds as sounds
without regard to their functions as signalling units of language, it is called ‘phonetics’. In other words,
Phonology is utilized in the language of specific individuals. Meanwhile, phonetics provides the
understanding of the structure of sounds that individuals choose to investigate. Phonetics involves
studying the differences in sounds between an individual's language and a specific observed language.
The sound system involves the actual pronunciation of words known as a segment or a phoneme.

Phonetics specialists (Kelly, 2000) classify sounds into two primary groups: segments and
suprasegmentals. On one hand, segments are units of sounds which can be analyzed. They are also
known as phonemes. On the other hand, suprasegmental features are features of speech which
generally apply to groups of segments or phonemes (Kelly, 2000, p. 3). They are interconnected in
that they all function together within the framework of communication. Consequently, both of these
traits are crucial. Learners must be mindful of utilizing both of them in their speech output to attain
efficient oral communication. The diagram bellow shows the features of English pronunciation (Kelly,
2000).
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Figure 1.1 Basic Features of Pronunciation (Kelly, 2000)

The cause of the errors in pronunciation

The accurate mastery of English pronunciation plays an important role in improving the
comprehensive English ability of second language learners, because the accuracy of the pronunciation
will directly affect the accuracy of listening, the learning of vocabulary and the progress of oral
communication (Odlin, 1989; Lado, 1957). Language transfer has been regarded as one of the
important concepts in the field of the non-native language acquisition or use. Odlin summarized the
definition of language transfer in 1987 as: the impact of the commonalities and differences between
the target language and any other language that has been acquired (or not fully acquired). There are
two types of transfers, namely positive and negative. When the influence of the native language leads
to errors in the acquisition or use of a target language, we say that negative transfer or interference
occurs. When the influence of the native language leads to immediate or rapid acquisition or use of
the target language, we speak of positive transfer or facilitation (Bardovi & Sprouse, 2017). In this
instance, an Indonesian learner who is learning the English sound /b/ in the word 'bell' will not need
to exert much effort because they already create a similar sound in their own language. However,
negative transfer arises when the learner encounters elements in the phonological system that are
distinct from what they are familiar with. To address the issue of imitating sounds in the target
language, it is essential to perform a comparative analysis of the sound systems of both languages.
Moreover, Ramelan (1999: 8) explained that the nature of pronunciation problem is encountered when
learner of target language has to do with his ability in listening and identifying acoustic quality of the
foreign sounds which is it belongs to prerequisite for the ability in producing each sound correctly. If
the learner has never been exposed to the quality of a specific foreign sound, they may struggle to
replicate it accurately, as it is made by a native speaker. In order to resolve the issue, the student must
possess a solid understanding of phonetics and engage in regular exercises to improve their
pronunciation skills through the use of mouth-gymnastics.
The Notion of Schwa Sound

“The term schwa, comes from Hebrew, where it means ‘emptiness’ and designates a Hebrew
vowel of the same quality” (Skander and Burleigh, 2005:37). Phonologically it means ‘no vowel” and
‘emptiness’ in literal meaning. Schwa is also referred to as the ‘reduced vowel since so often alternates
with various ‘full’ vowels” (Schane, 1973:14). Schwa is one of the seven English short vowels in
English in the production of which the centre of the tongue is raised between mid-close and mid-
open position, and the lips are in a neutral shape, as seen in the following figures 1 and 2:
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Figure 1: Articulatory Comparison of /e/ and /3/ Figure 2: Articulatory Comparison of /®/ and /a/
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Ramelan (1999: 78) explained the articulatory definition of schwa sound /o / in two vatieties namely
normal schwa and lowered schwa. First, normal schwa is an unrounded half-open to half-close central
vowel (same as /9:/, so normal /9/ and second, lowered schwa /9/ is an unrounded half-open central
vowel. The articulatory description of lowered schwa /9/ are in pronouncing /9 / the central part of
tongue is raised. It is raised to the half-open position, or even lower. The lip position is spread or
neutral. The opening between the jaws is medium. Lowered schwa may sometimes be even lower and
sound almost like /A/.

METHODS

This study utilizes qualitative research methods. The processes for data collecting and analysis
did not include any numerical computations. Gall, Borg, and Gall (1996) defined qualitative research
as the individual perceptions towards social phenomena in reality in the structure of grounded
interpretations. The research involves doing in-depth analysis of real-life situations to obtain empirical
facts through inductive reasoning. This study utilized three language research methods outlined by
Sudaryanto (2015: 6), which include data collecting, data analysis, and presenting of data analysis
findings. Each study approach was implemented by following certain procedures.

The research aimed to analyse errors in the production of the schwa sound in English utterances
by Indonesian English teachers in different region. These two teachers are chosen randomly.

They are both English teachers, but in different regions. They were teaching about various texts in
English. There are 5 videos of teaching from teacher 1 (MA), and 4 videos from teacher 2 (MS).

The data collection process involves taking notes of some words which contain the schwa sound and
recognizing any mistake utterances of it. The initial data source consisted of English utterances contain
the schwa sound. When examining the collected data, the researcher compared how the teachers' use
of the Indonesian LLanguage was influenced by their vernacular. The error pronunciations of teachers
were intended to gather a secondary data source. The second data source is referred to as introspection
data (Botha, 1981:67).

The initial data set was established to analyse the accurate pronunciation of English schwa by
teachers. The researcher attentively listened to and documented the teachers’ pronunciations. This
phase involves implementing the listening technique. Sudaryanto's recommended listening approach
is an endeavour to gather data in the field of language research (p. 203). In addition, the second data
source that was collected involved the mispronunciation of teachers. This was discovered by using an
intuitive method (Labov, 1972: 9). The researcher endeavoured to clarify the teachers’ pronunciation
mistake in relation to the researchet's acquisition as a native speaker of Indonesian. The researchet's
role was that of a research respondent.

Data analysis techniques were executed by employing several methodologies. Initially, the first
data source comprises English utterances that were examined using a linguistic rule known as the
formal method (Sudaryanto, p. 241). This analysis involved identifying pronunciation errors and
employing a verbal method. Subsequently, the second data source was examined through descriptive
explanations (Sudaryanto, p. 241). Two methodologies were employed to obtain the outcome of data
analysis.

The procedures of data analysis were done by applying some methods. First, by implementing
linguistics rule which is called in formal method (Sudaryanto, p. 241) meaning the first data source
consist of English utterances were exposed along with pronunciation error elaboration and verbal
method as the second step of analysing the data (Sudaryanto, p. 241) meaning the second data source
were discussed by means of descriptive explanations. The two methods were conducted to gain the
result of data analysis.

RESULTS AND DISCUSSION

This study examines pronunciation errors in the English Schwa sound by analysing the teachers'
pronunciation during their instructional videos on their Youtube channel. The teachers' pronunciation
exam revealed errors in pronouncing the schwa sound, which can be attributed to the influence of

4



Analysing Schwa Sound /o/ Pronunciation of Indonesian English Teachers: Identifying Errors and Challenges

their vernacular language. The error analysis is presented using Indonesian phonetic sounds derived
from KBBI. Furthermore, this study elucidates the sequencing errors made by teachers and provides
guidance on the correct pronunciation, drawing from the phonetic sounds as outlined in the
Cambridge Dictionary. Moreover, the evidence of the pronunciation error analysis is demonstrated
by the comparison of Indonesian and English sounds.

Types of Pronunciation Adaptation

This study presents the statistics on the pronunciation of the schwa sound by Indonesian
English teachers from different regions, focusing on how their native Indonesian language influences
their pronunciation. T1 made a total of 19 utterances, whereas T2 made 26. Each utterance consists
of a schwa sound. Below are the common errors in the pronunciation of the schwa sound made by

teachers:
No | Utterances | Teacher's Indonesian | English Types of
Pronunciation | Phonetic Phonetic Pronunciation
Sound Sound Adaptation

Negative | Positive

Transfer | Transfer
1 | Beautiful /bjonfol/ | /beautiful/ | /S 'bjontfal/ v
2 | Close /Klos/ /Klose/ /Elauz/ v
3 | Especially | Je'spelell/ | /espesiali/ | /uspefali/ v
4 | Go /9g/ /go/ /920/ v
5 | Hair Fher/ /hair/ /hear/ v
6 | Here /hrc /here/ /hiy/ v
7 | Know /nof /kenow/ 039 v
8 | Minutes / mmots/ /minuts /! minats/ v
9 | Neighbour /ngtbor/ /neibor/ ‘netbar/ v
10 |CK Jok/ /ok/ /.20 ket/ v
11 | Cwn /oun /owen aun v
12 | Paragraph /paragraf/ | /paragraph/ | /'pzra.graf/ v
13 | Participant | /partitpan/ | /pattisipan/ | /pas'tis.Lpant/ v
14 | Particular | /partikjolar/ | /particular/ | /pa’ulkia.lar/ v
15 | Show /la/f Jshowr FAEYT v
16 | Smartphone | /smartpon/ | /smartpen/ | /smactfoon/ v
17 | 5o fsaf Jsaf 330 v
18 | Social /sofal/ /sgsial/ /sau.fal/ v
19 | Today /odel/ /today/ /ta.det/ v

Table 1. Schwa Sound Pronunciation Common Error Made by T1
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N | Utterances ‘Teacher's Indonesian English Types of
o Pronunciation Phonetic Phonetic Sound Pronunciation
Sound Adaptation
MNegative | Positive
Transfer | Transfer

1 | Banana /bsnana/ /banana/ /bangang/ v’

2 | Continue Bgnting/ /sontingn/ Thannine/ -

3 | Correct bargk/ Msqrsk/ bt/ v

4 | Distance /distens/ /distans/ / dusfans/ v’

5 | Forgive i/ Jforgin/ JEagmn/ d

6 | General /'daen erdl/ /igneral/ /'dagnanal! v

7| Go fgof feof fgalt v

8 | Home /hom/ /o Mhawm/ v’

9 | Instagram /Instagram/ fnstagram/ | /'m sfa.amem/ -

10 | Machine fme fim/ /mesin/ Smain/ v

11 | Media J'mindia/ fmediaf J'mindiaf v

12 | Most Jmost/ fmos/ Smanist v

13 | Objective | /okiskil/ Jokisktey | /abaaghu/ v

14 | OK fok/ Jok/ / awke/ Y

15 | Paragraph fparagrat/ /paragraf/ /' pna,arak/ d

16 | Personal {pansondf fpersonal / {pansan,al/ '

17 | Post /pes/ /pes/ /passt/ v

18 | Power fpoaret/ fpoarer/ Jpavar/ v

19 | Procedure /prevsizdaar/ /prosedur/ Jprasizdzar/ d

20 | Representative | /repnzenjafe/ | /LEPLEssntaby | /repizendal v

/ v/

21 | Simulation /simule o/ /simnlasi/ femia e n/ v

22 | So Pt fsof fsau/ v

23 | Social /sowid/ /sosial/ /isanal/ -

24 | Throw S/ e/ /Bray/ Y

25 | Today /tuder/ /today/ /tadet/ v

26 | Years s fyears/ fiats/ '

Table 2. Schwa Sound Pronunciation Common Error Made by T2

According to the table provided, it is evident that teachers made errors in pronouncing the
schwa sound in all the English word utterances. The errors can be categorized based on the types of
pronunciation adjustments that impact the teachers' ability to provide accurate pronunciation. The
data indicates that the majority of instructors' pronunciations were mostly influenced by their native
languages, namely Indonesian, Javanese, and Sundanese. Positive transfer is the process by which
Indonesian teachers adopt English schwa sounds that are similar to sounds in the Indonesian language.
It is evident that the majority of utterances lack positive transmission. Most teachers encountered
difficulty in adapting to the schwa sounds, which are part of negative transfer, as these sounds are not
present in their native language. In this scenario, teachers solely rely on their intuition for
pronunciation, which is derived from their everyday informal Indonesian speech patterns. Teachers
often struggle with imitating the schwa sounds of English native speakers. This is because many
English utterances containing schwa are pronounced differently depending on the production and
sound, despite being pronounced the same way.

The utterances in table 1 and 2, the word ‘today’ was pronounced as /to'de1/, and ‘continue’
was pronounced as /kon'tin.ju:/. It shows that most of teachers tried to guess that all English sound
which contains alphabet ‘0’ usually is pronounced as ‘v’ and ‘o’. The teachers did not care about the
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schwa sound should be pronounced as sound /9/, they repeatedly pronounced /tv'der/ and
/kontinju/. Related with alphabet /o/, the teachers also directly pronounced it with /o/ rather than
schwa sound /9/ in diphthong /ou/, namely, ‘close’, ‘g0’, ‘know’, ‘post’, ‘OK’, and ‘so’. The error is
attributed to their knowledge of English pronunciation. They believe that they do not have a particular
sound, indicating that the errors are a result of negative transfer, as these sounds are not present in
the Indonesian language. As a result, they unconsciously transfer their speaking habits.
Pronunciation errors arise in certain utterances that include the letter 'a', such as 'particular’, 'social',
'banana', ‘general’, and ‘personal’. Teachers mostly produced the phoneme /a/ instead of the schwa
sound. T1 pronounced ‘particular’ as /partikjolar/ rather than /pa’tik.jo.lar/, and ‘social” as /sofial/
rather than /'sou.fal/. Also, it was done by T2 in pronouncing ‘banana’ as /banana/ rather than
/ba'na:.na/, and ‘general’ as /'d3en. er.al/ rather than /'d3en.or.al/.

Also, the teachers were unable to recognise schwa sounds in utterances that included the letter
'u' in the Indonesian language, specifically the sound /bukv/. Teacher 1 incorrectly identified the
pronunciation of certain words, such as ‘beautiful” sounded as /'bju:.tr.fol/, ‘minutes’ sounded as
/minuts/, ‘particular’ sounded as /partikjolar/. Same as teacher 1, T2 do mispronounced in the word
‘simulation’ which is pronounced as /simule fon/ .
Table 1 and 2 in the Types of Pronunciation Adaptation section specify that all of the utterances being
analysed for their capacity to recognize and articulate schwa sounds are examples of negative transfer.
It signifies that the kids are unable to identify same phonetic elements in their own language. The
rationale for relying on innate prediction of utterance sounds associated to Indonesian language
sounds as references to handle English sounds.

The Sequence Errors in Pronouncing Schwa Sounds of English Utterances Produced by
Indonesian Teachers

This study includes data on the occurrence of schwa sound pronunciation errors made by
English teachers from Indonesia in different locations. The Sequence Errors are categorized according
to the typical mistakes made by teachers. The tables below display the data records that illustrate the
error analysis of schwa sound pronunciation made by the teachers:

Replacing Schwa Sound by Pronouncing Sound /a/

N | Utterances Teachers’ English Types of | Schwa
0 Pronunciation Pronunciation Schwa Sound Sound Error
Norm | Lowe | Identificatio
al r n
1 | Paragraph /paragraf/ /' pera.graf/ v /e =
2 | Pardcipant /pdutislpan/ | /paitisipant/ | Y 't/ = /ogn/
3 | Social /sofal/ /_sau.fal/ v /Rl = /gl
4 | Banana /banang,/ /ba.ngina/ v | ke /=y
/na/ = /na/
5 | General /'d3en enl/ | /'d3enonal/ v fal/ = /alf
6 | Instagram /Instdgram/ | /Inst.grem/ RVETETE
7 | Media /'mivdia/ /'mivdia/ v | /dia/=/dig/
8 | Personal /_p3ison.ql/ /p3s3n.3l/ v /nal/=/nal/
9 | Representati | / reprlzentatl | / repulzen.ta.mn Voo =
ve ¥/ ¥/ 7

Table 3. The Teachers’ Schwa Sound / @ / Pronunciation Errors by Pronouncing Sound /a/
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The teachers' etrors in pronouncing the schwa sound can be recognized when they specifically
focus on utterances that contain the letter 'a". This occurs in words described on the table 3. The
teachers were impacted by their tendency to communicate in the Indonesian language, as evidenced
in table 3. The teachers disregarded the schwa sounds as if they had never adhered to the right sound
that should be followed. The teachers solely rely on their own intuition and customary behaviour,
which mirrors their habitual use of Indonesian language in everyday conversations.

Replacing Schwa Sound by Pronouncing Sound /e/

No | Uterances | Teachers’ English Types of Schwa | Schwa Sound
Pronunciation | Pronunciation | Sound Error
Normal | Lower | Identification
1 | Especially | /¢ spefsli/ /Lspslali/ v /R = /I
2 | Distance /distens/ /dis.tons/ v /tong/=/tens/
3 General /' d3en. eral/ / d3enanal/ v /nar/ = /net
4 | Machine /e [in/ /ma fin/ v /ma / =/me/

Table 4. The Teachers’ Schwa Sound / a / Pronunciation Errors by Pronouncing Sound /e/

As can be seen from Table 4, teachers make errors in the pronunciation of Schwa Sound by
replacing it with the sound /e/. This could be due to the teachers' habit of using the sound /e/ like
Indonesian, where there is no difference between the sound and the alphabet.

Replacing Schwa Sound by Pronouncing Sound /o /

No | Utterances | Teachers’ English Types of Schwa | Schwa Sound
Pronunciation | Pronunciation | Sound Error
Normal | Lower | Identification
1| Neighbour | /perbor/ /' nelbar/ v /bar/ =/bor/
2 | Correct /korek/ /K3 xekt/ v /ka/ = [kof
3 | Forgive /gty /B ary/ v /B =/
4 | Objective /ebjektiv/ /ab d3ek v/ v /ab/ = /ob/
5 | Personal | /'p3isongl/ | /lpsisanal/ v /s3n/ =/son/
6 | Procedure | /prosind3ar/ | /prasind3er/ v /pr3/ =/pro/

Table 5. The Teachers’ Schwa Sound / a / Pronunciation Errors by Pronouncing Sound /o/

The teachers made errors in pronouncing the schwa sound when they met words that contain
the letter 'o". They hypothesize that the spellings are identical to those found in alphabetical order, as
demonstrated by the words displayed above.

All of the schwa sound listed in table 5 are classified as normal schwa sound. The term ' ‘Neighbout '
should be articulated as / 'ner-bar/, ‘Correct’ should be /ka'rekt/, ‘Forgive’ should be /fo'grv/. Also,
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the term ' Procedure ' should be pronounced as /pro’si:.d3or/.

Replacing Schwa Sound by Pronouncing Sound /o/

No | Utterances | Teachers’ English Types of Schwa | Schwa Sound
Pronunciation | Pronunciation | Sound Error
Normal | Lower | Identification
1 | Beautiful | /'bio;tifol/ /' biutL il v /gl = /fal/
2 Minutes /minots/ / 'miln-ats/ v
/nats/=/nuts/
3 Particular /partikjolar/ /pa tik.ja.lar/ v /Ej3/ = fEju/
4 | Today /todel/ /ta.del/ v /R =wf
5 | Simulation | /simole [an/ | /.sIm.j3 leL[an/ v /mja/= /mu/

Table 6. The Teachers’ Schwa Sound / @ / Pronunciation Errors by Proncuncing Sound / o /

Table 6 demonstrates that teachers make pronunciation errors with the schwa sound when they
produced utterances that include the letter 'u', which should be pronounced as schwa. The
pronunciation problems observed in the teachers’ utterance of the terms 'beautiful', ‘minutes’,
‘particular’, ‘today’ and 'simulation'. Barely, teachers produced Schwa sound. The detection of the
schwa error is evident in the text above.

The schwa sounds found in the utterances above are represented by the normal type. In these
utterances, the schwa sounds occur before the consonants /1/ in /'bju:.t.fol/, / sim.jo'ler.fon/, and
/pd'tik.jo.lor/. The practice of using the teachers' native language when speaking is the primary
element that contributes to pronunciation etrors. Typically, they generate the sound /u/ as /u/.

Replacing Schwa Sound in Diphthong /20/ by Pronouncing Sound /o/

No | Utterances | Teachers’ English Types of Schwa | Schwa  Sound
Pronunciation | Pronunciation | Sound Error
Normal | Lower | Identification

1 Close Elos/ /Elauz/ \f /Elp0z/=/kElas/

2 Go /4s / 4o/ v /9au/=/49/

3 Know /no/ 'nav/ v /nav/=/no/
ok [ W | w7 =T
' 5 I:f;*.a'n v’:v:1(311 / :Q()j;,' v ."Q(_)r; f ::v':.:»()_ru

6 Show /[a/ /Jav/ v /fav/=/n/

7 |Smartphone | /smactfon/ | /sm@tfon ¥ faun/=/fon/

8 /590 v /= /50

9 Social /safal/ /" s30.031/ v /'sa0/=/s0/

10 Home /hom/ /haomy ¥ /haom/=/hom/

11 Most /most/ mavst, v /maost/=/most/

12 Post /pas/ /pavst/ v / pavst/ =/pas/ 9

13 Theow /teow/ G0 4 /80/=/tro/

Table 7. The Teachers’ Schwa Sound Errors in Diphthong /2u/ by Pronouncing Sound /o/



Analysing Schwa Sound /o/ Pronunciation of Indonesian English Teachers: Identifying Errors and Challenges

Typically, schwa sounds are not used as substitutes for the /u/ sound in many English
utterances.

From the table 6, it shows that the teachers faced problems in pronouncing schwa sounds in
normal type. They tend to bring the pronunciation of Indonesian language into English pronunciation.
The utterances written above which contain of Schwa Sound in Diphthong /ov/ were
mispronounced. They pronounced that sound into /o/. The detail errors of each can be seen on the
table.

Eliminating Schwa Sound in Diphthong Sound /13/ and /e3/

No | Utterances | Teachers’ English Types of Schwa | Schwa Sound
Pronunciation | Pronunciation | Sound Error
Normal | Lower | Identification
1 Hair Fhet/ /hear/ v /hear/=/her/
2 Here /b /h1ar/ v /hiar/=/hx
3 | Years /itzs/ /j1ats/ v /jats/ =/jis/

Table 8. The Teachers’ Schwa Sound Errors in Diphthong /13/ and /e3/

The next identification of teachers' error pronunciation is in the way they mispronounced of
schwa sounds occur in the words contain of Schwa Sound in Diphthong /19/ and /ea/. They hardly
produced the Schwa sound, such as in the words listed on the table. The correct pronunciation should
be produced with the Schwa sound. In those utterances, the teachers got complicated in identifying
the Schwa sound, then eliminated it.

The challenges are faced by the teachers in pronouncing Schwa Sound /3/

From the findings above, it can be learned that there are several challenges teachers need to face
in having errors while pronouncing schwa sound /9/. Kenworthy (1987, cited in Brown, 2007 states
some factors that could be some challenges pronouncing schwa sound /9/.

First, native language, it is believed that the major influential factor impacting someone’s
pronunciation is his/ her native language. Thus, it is important for someone, especially teachers, as a
role model in the classroom, to pay attention to this matter. It can be seen from the findings, there
are some words which are influenced by their language, or it can be said as negative transfer.

Second, exposure is also crucial. It is essential to offer language learners abundant opportunity to
effectively obtain understandable input. To fully immerse themselves in the target language,
individuals should actively seek out opportunities both inside and outside the classroom to engage
with authentic oral discourse from native speakers. This can be achieved by activities such as utilizing
language laboratories and learning center environments. From the simple word such as, OK, so, and
g0, the teacher stills make errors. If they are exposed to native English frequently, then they will not
continue to make mistakes on the words and make corrections.

Third is innate phonetic ability. Innate phonetic ability is sometimes called phonetic coding
ability. It is widely believed that certain language learners possess a greater ability to distinguish
between two sounds with greater accuracy and have superior skills in imitating sounds compared to
others. For language learners who are born and raised in an English-speaking environment, the
opportunity to develop and be exposed to native-like pronunciation is often greater compared to those
who are not. Nevertheless, it is not always possible for learners who are born and raised in native
speaking situations to consistently attain native pronunciation. This is because language learners
possess diverse phonetic aptitude, biology, and physiology from birth. Thus, the extent to which they
can achieve native-like fluency will primarily depend on the quantity of their daily immersion in the
target language.
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The last one is motivation and concern for good pronunciation. Certainly, this is the most potent
influence among these five components. When learners have a strong internal drive, they may be able
to attain pronunciation that is comparable to that of native speakers. Conversely, if individuals neglect
their pronunciation, they may lack the drive to perform effectively.

CONCLUSION

This study set out to organize and collate the pronunciation of the schwa sound of the English
teachers when they were teaching which was taken from their Youtube channel and their challenges.
This study has found that there are some errors related to the Schwa sound pronounced by the
teachers, namely replacing Schwa Sound by pronouncing sound /a/, /e/, /o/, /v/, teplacing Schwa
Sound in diphthong /au/ by pronouncing sound /o/, eliminating Schwa Sound in diphthong sound
/19/ and /ed/. Moreovert, the challenges faced by them are native language, exposure, innate phonetic
ability, motivation and concern for good pronunciation. The findings of this research provide insights
for Teachers specifically to pay attention and improve their skills in this area, then the school also
needs to prepare and give room to teachers to improve their knowledge. More broadly, the
government also need to support English teachers in this so that the quality of education especially in
English lessons improve and create quality education. The present study adds to the growing body of
research that indicates needs related to teachers' proficiency in pronunciation and phonology to
improve teacher performance, which will have an impact on students. This current study is limited by
the relatively small sample. Although the current study is based on a small sample of participants, the
findings suggest further study related to the other sound produced by teachers in their teaching
activity, so it will be natural. Further research should be undertaken to explore how the error analysis
on teachers’ pronunciation of other sound in English so that we can get more evidences for enhancing
teachers’ proficiency in this matter. The findings of this study have a number of practical implications.
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