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ABSTRACT 

Drawing on constructivism research paradigm (Creswell & Creswell, 2018), this current research 
aims to investigate the lived-experience of Indonesian college students focusing on online 
students’ engagement. Though students’ engagement has attracted many scholars around the 
world, it is still limited empirical evidence contextualized in Indonesian tertiary-level classrooms. 
A qualitative narrative study (Barkhuizen et al., 2014; Connelly & Clandinin, 1990) was 
employed investigating two undergraduate students’ learning engagement situated in one of 
online classroom at one of private universities in the eastern part of java, Indonesia. As for the 
data-collecting procedure, we employed thematic analysis (Braun & Clarke, 2006) on semi-
structured interview. The findings suggest that the participants are disengaged, lack of teacher-
students interaction, non-optimal, and less practice. Conclusions were then drawn as well as 
discussing implications and recommendations 
Keywords: EFL undergraduate students; online students’ engagement; narrative approach 

 
 
INTRODUCTION 
Students’ engagement in learning is essentially critical, particularly in online learning environment, 

since it has been repeatedly proven as a large predictor contributing to the students’ academic 

achievement (Bond et al., 2020; Salas-Pilco et al., 2022). Research on learners’ engagement covers a 

wide range of issues contextualized in both conventional face-to-face classroom (Boekaerts, 2016; 

Handelsman et al., 2005; P. E. Kahn, 2014; Mutwarasibo, 2014; Yu et al., 2019) and online learning 

environment (Ayouni et al., 2021; Bailey et al., 2021; Chen, 2017; Chiu, 2022; Dixson, 2015; 

Galikyan & Admiraal, 2019; Jung & Lee, 2018; Omar et al., 2012; Richardson & Newby, 2006; Salas-

Pilco et al., 2022). Overall, those studies reported the pivotal role of students’ engagement in their 

academic success. 

Student engagement has operationally defined as “Student’s psychological investment in and 

effort directed toward learning, understanding, mastering the knowledge, skills or crafts that the 

academic work is intended to promote” (Newmann, 1992, p. 12). In the same vein, Wehlage et al. 

(1989, p. 17) defined engagement as “the psychological investment required to comprehend and 

master knowledge and skills explicitly taught in schools”. Meanwhile, Kuh, (2009) defined students’ 

engagement as “the time and effort students devote to activities that are empirically linked to desired 

outcomes of college and what institutions do to induce students to participate in these activities” (p. 

683). Another scholar defined students’ engagement as “broad construct intended to encompass 

salient academic as well as certain non-academic aspects of the student experience” including “active 

learning, participation in challenging academic activities, formative communication with academic 
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staff, involvement in enriching educational experiences, and feeling legitimated and supported by 

university learning communities” (Coates, 2007, p. 122). 

In a time of online learning during pandemic Covid-19, students’ engagement has become one 

of the crucial issues. There has been a large number of studies (Soffer & Cohen, 2019; Wang & 

Holcombe, 2010; Yu et al., 2019) claiming that it has significantly correlated to the students’ 

academic achievement. Meanwhile, some scholars focused on investigating the role of students’ 

emotions in the learning process (D’Errico et al., 2016; Hasnine et al., 2021). Another study 

explored the effect of teachers’ role on students’ engagement by using LMS (Xu et al., 2020). More 

recently, a systematic review article (Salas-Pilco et al., 2022) investigating the three dimensions of 

students’ engagement (affective, behavioral and cognitive) in online learning claimed the necessity 

for (1) the modification of college students, (2) professional training, (3) adequate internet 

connectivity, (4) quality online learning in higher education, and (5) students’ well-being. Another 

systematic review (Ogunyemi et al., 2022) found the ten indicators to enhance students’ engagement 

in MOOC learning environments. Those indicators are (1) students’ personality assessment, (2) 

assessing students’ interaction with learning resources, (3) measurement of interaction with the 

learning materials, (4) providing innovative feedback from lectures, (5) soliciting intermittent open 

feedback from learners, (6) deployment of short- to medium-length courses, (7) assessing students’ 

involvement in forum discussions, (8) stimulating students’ involvement by spread interactive 

elements, (9) timely detection of learners’ engagement to forestall boredom, procrastination, and 

attention loss during learning, and (10) performance assessment. 

Furthermore, students’ engagement during the covid-19 pandemic has been extensively 

researched by many prominent scholars around the globe such as in Australia (Hannon & D’Netto, 

2007; Muir et al., 2019), China (Huang, 2022; Luan et al., 2020; Zhang & McNamara, 2018), 

Columbia (Zapata-Cuervo et al., 2021), Egypt (El-Sayad et al., 2021), Hong Kong (Hu & Hui, 2012) 

Latin American (Salas-Pilco et al., 2022), New Zealand (Nkomo et al., 2021), Pakistan (Abid et al., 

2021), Taiwan (Lai et al., 2021), South Korea (Zapata-Cuervo et al., 2021), Turkey (Özhan & 

Kocadere, 2020), United Kingdom (P. Kahn et al., 2017). In the same vein, this issue has been 

investigated in various disciplines such as Computer Science, graphic design (Hu & Hui, 2012), 

hospitality and business (Zapata-Cuervo et al., 2021), Management (P. Kahn et al., 2017). However, 

there is limited empirical evidence contextualized in Indonesian tertiary-level classroom. To fill this 

void, this qualitative narrative research tried to explore the lived-experience of Indonesian college 

students that focusing on online students’ engagement. 

Accordingly, the aim of this paper is thus to explore college students’ online learning 

engagement in an Indonesian EFL tertiary-level classroom. The findings of this current study can 

bridge the gap in the existing literature in providing insights for university lecturers about the 

detailed descriptions of the learners’ engagement situated in an online EFL classroom setting at the 

tertiary level in Indonesia. Hence, this current research is an endeavor to answer this following 

research question: “How do the two Indonesian EFL learners reflect on their experience about their 

online learning engagement?” 

 

METHODS 

The study was drawn upon a constructivism research paradigm (Creswell & Creswell, 2018; 

Schwandt, 2007) investigating the participants’ lived-experiences about their online learning 

engagement during the COVID-19-imposed course. We employed the qualitative narrative inquiry 
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(Barkhuizen et al., 2014; Clandinin & Connelly, 1996; Connelly & Clandinin, 1990) to extract their 

experiences in such settings. We considered this inquiry as the most appropriate research design as it 

can explore the participant’s learning experiences focusing on learning engagement during COVID-

19 outbreak contextualized at one Indonesian tertiary-level EFL  classroom in the eastern part of 

Java, Indonesia. 

A total of two participants were voluntarily involved in this research. As for the participant 

recruitment, we followed the ethical procedures for recruiting the participant as proposed by 

Hammersley and Traianou (2012). Firstly, researchers need to respect the capacities and perspectives 

of each participant who involved in this study. Secondly, researcher must obtain the letter of consent 

from the people to participate in this study and those participants are able to withdraw from the 

investigation at any time. In this current study, researchers send messages via WhatsApp that 

contain requests for their willingness (letter of consent) to participate in this study. After obtaining 

their consent, a semi-structured interview can be implemented. The demographic data indicated two 

participants that consist of a male (50%) and a female (50%) aged between 19-21 years old. They 

were undergraduate students of English Education Program in the academic year of 2018-2019. To 

respect the participant privacy, we do not include the participants’ identity in detail, as suggested by 

(Allen, 2017). 

To collect any necessary data, a semi-structured interview (Barkhuizen et al., 2014) was 

employed in the current study. The interviews were conducted via voice notes feature in WhatsApp 

and, then, we recorded those series of interviews. Before the interview was recorded, we gained the 

permission to record the interviews, as suggested by Hammersley and Traianou (2012). This is due 

to the right of each participants are involved and might cause conflict. Recording or take a 

photograph without any permission is also illegal. This interview was implemented several times to 

obtain the credible data. A total 4 (four) interview guidelines delivered in depth for approximately 

50-60 minutes as suggested by Barkhuizen et al. (2014). The interview guidelines were adopted from 

Thornberg et al. (2020) and Appleton et al. (2006) focusing on these following issues: affective 

engagement (liking online learning), behavioral engagement (effort and participation), and cognitive 

engagement (extrinsic motivation). 

The data that has been collected through interviews were analyzed by using thematic analysis 

(Braun & Clarke, 2006). We adopted the procedures of data analysis as recommended by Widodo 

(2014). He described those procedures as follows; (1) researcher listening to the recorded interviews 

repeatedly to discover the research needs, (2) transcribing the data by giving the data identity or 

codes to facilitate in classifying and identifying the data, (3) interpreting the data based on 

participants’ perspective, and (4) provide feedback to the participants for checking the accuracy of 

the data (member checking) to build the credibility of data. In the same vein, Janesick (2015) added 

that peer debriefing includes reviewing and assessing transcripts to prevent missing a key point from 

participants’ perspective, overemphasizing, and repeating one or more points. It is due to peer 

debriefing increase the trustworthiness of the credibility of the data itself (Lincoln & Guba, 1985; 

Newmann, 1992). It has been emphasized by Lincoln & Guba (1985) which stated that peer 

debriefing is extremely crucial particularly during investigation process. It is due to first, debriefing 

tried to makes the researchers aware of participant values and perspectives. Second, researcher 

provides a risk-free to check the data suitability and ideas from the participants. 
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RESULTS AND DISCUSSION 

This current study was designed to explore the experiences of undergraduate students during online 

learning, including students’ perceived of online learning, their lessons, student-teacher interaction, 

and students’ extrinsic motivation. The data of interviews in this current study from the first 

participant DFR#1 indicated students’ engagement is still unstable due to students and teachers still 

adapting to the online learning system. Moreover, it is still a lot of miscommunication between 

students and teachers during online learning. In the same vain, BZ#2 also pointed students’ 

engagement during a pandemic is not intensive due to there is one way interaction between students 

and teacher frequently. These statements has described in this following transcript: 

“… It [students-teachers interaction] is still unstable… both of them are still in the 
adaptation on online learning system. So, there are [so many] miscommunications [between 
students’ and teachers] and less effective in learning process…” (Interview DFR#1, via 
WhatsApp, 18 August 2022) 
  
“…the interaction between me [student] and teacher during online learning not as intense as 
offline learning, it’s because of frequent one-way communication between me and my 
teacher…” (Interview BZ#2, via WhatsApp, 19 August 2022) 

 
Related to students’ perceived toward the lessons, data from both participants #DFR1 and 

#BZ2 indicated that there are efforts of understanding the lessons and solving problems during 

online learning. It is proven by both participants are attempt to understand the material by 

themselves if teacher delivered unclear explanation. BZ#2 added that he explore the scientific 

articles and learning site to support him as a media to increase his understanding in learning. 

Meanwhile, DFR#1 describe occasionally teacher does not provide a clear explanation about the 

lessons therefore, to overcome on this situation she reads the material by herself and ask to lecturer 

as the final effort. Those are explained in the following interview: 

“… I started looking for something I don’t understand on internet… [Such as] learning site 
and scientific articles…” (Interview BZ#2, via WhatsApp, 19 August 2022) 
  
“…sometimes teachers’ explanation during online learning is unclear…so, [I] read [the 
materials] myself…[and] if I found it difficult, I ask to [my] lecturer” (Interview DFR#1, 
via WhatsApp, 18 August 2022) 

 
The third items tried to portray students’ extrinsic motivations in online learning during 

Covid-19 pandemic. The statements are described as the following interviews: 

“My extrinsic motivation mostly from my classmates, it’s more exciting if my friends are 
excited too…and also advice from (my) teacher as well…” (Interview DFR#1, via 
WhatsApp, 18 August 2022) 
 
“…most of the encouragement comes from my parents…by thinking of what they gave to me 
makes me [want to] learn and do better” (Interview BZ#2, via WhatsApp, 19 August 
2022) 
 

Based on the result of the interviews of both participants DFR#1 and BZ#2, the data 

represented their extrinsic motivations come from different sources. #DFR1 gained her extrinsic 

motivation from her classmates. She claimed if her classmates are excited about learning, then she 

will be motivated to learn. She also added that teachers’ pieces of advice also affect her to involve in 
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learning. Meanwhile, #BZ2 stated that he obtained most of his encouragement from his parents. 

This is due to considering what his parents gave to him, it encouraged him to learn and improve. 

Even though both participants DFR#1 and BZ#2 obtained an encouragement to learn, they 

still found difficulties during online learning. Both are agreed that unpredictable schedule and lack of 

classroom management from their teachers become one of the factors that lead to the lack of 

student involvement in learning during pandemic. BZ#2 also added lack of student-teacher 

interaction, time management and less practice becoming obstacles that causes students’ engagement 

are not optimal. DFR#1 clearly emphasize by restate the statement of the second participant, she 

mentioning lack of time management and less practice has significant influence on students’ 

engagement during online learning. Those are explained in the following interview: 

“…lack of student-teacher interaction, [teachers] suddenly change the learning schedule 
[school timetable] which makes me [student] unwilling to join the class, [and] give all of the 
practical assignment in the last meeting…[it] makes me overwhelming…” (Interview 
BZ#2, via WhatsApp, 19 August 2022)  
  
“…the schedule [school timetable] is a bit complicated...[because] the lecturer [suddenly] 
asked to change their teaching schedule…during online learning, [lecturers] rarely give 
practical assignment…” (Interview DFR#1, via WhatsApp, 18 August 2022) 

 
The last item tried to discover students’ engagement in online learning during the Covid-19 

pandemic. The statements described in the following interviews: 

“…(I) do the assignments given by the lecturer faster than the deadline and I [student]  try to 
find out about the material that will be delivered at the next meeting …” (Interview BZ#2, 
via WhatsApp, 19 August 2022) 
  
“…increase the time [while learning materials] and patterns of study, read the materials and 
sharing with friends” (Interview DFR#1, via WhatsApp, 18 August 2022) 

 
Based on the interview above, both of the participants DFR#1 and BZ#2 confessed an effort 

in learning. This situation indicates that there is students’ involvement in the online learning process. 

BZ#2 claimed to complete the assignment before the deadline and learning the material that will be 

delivered by the teacher are his efforts to obtain a good academic outcome. Meanwhile, DFR#1 

mentioned to increase the learning outcomes she maximizes learning patterns by reading the 

materials and discussing with her classmates. 

 
Level 1: 2. Discussion 
The aim of this current study is to investigate the lived-experience of Indonesian college students 

focusing on online students’ engagement. Item 1 is set to uncover how student-teacher interaction 

occurred in online learning environment. The data illustrated that student-teacher interaction is still 

unstable and non-optimal due to one-way communication that frequently causes miscommunication 

among them. Moreover, both students and teachers are still adapting to the sudden transition from 

the conventional face-to-face classroom to the virtual learning environment leading to the unstable 

interaction. However, Kuh and Hu (2001) emphasized the intensity of student-teacher interaction 

highly influence students’ effort to accomplish their desire to achieve learning goals. If this situation 

occur, it will lead the students difficult to comprehend the learning materials that can significantly 
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affect their learning performance, which supports the earlier studies (Ayouni et al., 2021; Moore, 

2002). 

As aforementioned, item 2 tries to expose how the students perceived their online learning 

processes. The interview analysis showcased that there is a considerable effort in comprehending 

materials by exploring the scientific articles and learning sites. Several studies (Axelson & Flick, 

2010; Coates, 2006; Kuh, 2009b) found similar empirical evidences claiming that the students’ effort 

has a significant effect on their knowledge retention that will significantly effect on their learning 

performance.  

Students’ engagement along with motivation is the most critical aspect, particularly in online 

students’ engagement. This is due to it has a positive impact on academic success, as also revealed by 

Özhan and Kocadere (2020). The data illustrated that extrinsic motivations are originated from the 

surroundings including their classmates, teachers, and parents. Moreover, Harter (2009) discovered 

that classroom competition makes the participant so excited and motivated to learn. Other previous 

studies (Dörnyei & Ushioda, 2013; Kubanyiova, 2006) reported that teachers’ role in engaging 

students in learning depends on how teachers communicate and act in the classroom. Therefore, it is 

crucial for teachers maintain the students’ learning motivation (Jang et al., 2016) in order to achieve 

the learning achievement leading to their academic success.  

Item 4 tried to unveil student difficulties in understanding the lessons during online learning. 

Participants in the current study reported several difficulties in understanding the materials in the 

online learning context, such as lack of student-teacher interaction and lack of practice. This 

situation indicates that the participants are disengaged in the online learning environment by 

showing lack of interest and overwhelming (Boekaerts, 2016; Fredricks et al., 2019; Jang et al., 2016) 

However, for Martin and Bolliger (2018) teacher-student interaction is extremely crucial in online 

learning environment since it will generate emotional support between students and teachers that 

can hugely impact their personal development (Grigorenko, 2019; Kuh & Hu, 2001).  

In accordance with the data analysis results, this current study found that the participants 

indicated an effort to create productive learning activities (e.g., consistency in keeping on-time 

deadline submission, learning rehearsal strategy, class discussion strategy, increasing academic 

learning time) to achieve their learning goals. This finding is in line with several previous studies 

(Coates, 2006; Kuh, 2009a) reported the desire to learn by accomplishing the assignment before the 

deadline, studying the material for the next meeting, increasing the time of learning and discussing 

with classmates. Moreover, he added that how students' perseverance in their learning is extremely 

influenced by their learning outcomes.  

 

CONCLUSION 

As aforementioned, this current study tried to answer the research question about how the two 

Indonesian EFL learners reflect on their experience with their online learning engagement. To 

answer this research question, we employed a narrative inquiry (Barkhuizen et al., 2014; Clandinin & 

Connelly, 1996; Connelly & Clandinin, 1990) to explore the participants’ lived-experiences.  After 

conducting a series of semi-structured interview and adopting interview data analysis framework as 

proposed by Widodo (2014), the findings showcase that the students’ engagement during online 

learning is still non-optimal. Moreover, student-teacher interaction is still unstable due to one-way 

communication frequently causing miscommunication among them. This situation shows the 

participants are disengaged in their learning by showing a lack of interest and overwhelming. To 
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respond to this situation, the institution must promote learning engagement due to it has a good 

impact on students’ academic achievement. Furthermore, the data also indicates the considerable 

effort in comprehending materials and extrinsic motivations that shows a positive impact on 

academic success. However, the participants voluntarily involved in this study were still limited and 

only from a private university in the eastern part of Java, Indonesia, did not cover a wide area. 

Future researchers should investigate this issue with a large number of participants and covering a 

wide area. 

 

ACKNOWLEDGEMENTS 

This study has no received any funding. Also, the authors would like to express our gratitude to the 

editor(s) and anonymous reviewer(s) for their constructive inputs on this manuscript. 

 

REFERENCES  
Abid, T., Zahid, G., Shahid, N., & Bukhari, M. (2021). Online Teaching Experience during the 

COVID-19 in Pakistan: Pedagogy–Technology Balance and Student Engagement. Fudan Journal 
of the Humanities and Social Sciences, 14(3), 367–391. https://doi.org/10.1007/s40647-021-00325-
7 

Allen, M. (2017). The SAGE encyclopedia of communication research methods. SAGE Publications, 
1st addition, 227–230. 

Appleton, J. J., Christenson, S. L., Kim, D., & Reschly, A. L. (2006). Measuring cognitive and 
psychological engagement: Validation of the Student Engagement Instrument. Journal of School 
Psychology, 44(5), 427–445. https://doi.org/10.1016/j.jsp.2006.04.002 

Axelson, R. D., & Flick, A. (2010). Defining Student Engagement. Change: The Magazine of Higher 
Learning, 43(1), 38–43. https://doi.org/10.1080/00091383.2011.533096 

Ayouni, S., Hajjej, F., Maddeh, M., & Alotaibi, S. (2021). Innovations of materials for student 
engagement in online environment: An ontology. Materials Today: Proceedings. 
https://doi.org/10.1016/j.matpr.2021.03.636 

Bailey, D., Almusharraf, N., & Hatcher, R. (2021). Finding satisfaction: intrinsic motivation for 
synchronous and asynchronous communication in the online language learning context. 
Education and Information Technologies, 26(3), 2563–2583. https://doi.org/10.1007/s10639-020-
10369-z 

Barkhuizen, G., Benson, P., & Chik, A. (2014). Narrative inquiry in language teaching and learning research. 
Taylor & Francis Group. 

Boekaerts, M. (2016). Engagement as an inherent aspect of the learning process. Learning and 
Instruction, 43, 76–83. https://doi.org/10.1016/j.learninstruc.2016.02.001 

Bond, M., Buntins, K., Bedenlier, S., Zawacki-Richter, O., & Kerres, M. (2020). Mapping research in 
student engagement and educational technology in higher education: a systematic evidence 
map. International Journal of Educational Technology in Higher Education, 17(1). 
https://doi.org/10.1186/s41239-019-0176-8 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 
3(2), 77–101. https://doi.org/10.1191/1478088706qp063oa 

Chen, H. I. (2017). Intercultural communication in online social networking discourse. Language and 
Intercultural Communication, 17(2), 166–189. https://doi.org/10.1080/14708477.2016.1211137 

Chiu, T. K. F. (2022). Applying the self-determination theory (SDT) to explain student engagement 
in online learning during the COVID-19 pandemic. Journal of Research on Technology in Education, 
54(S1), S14–S30. https://doi.org/10.1080/15391523.2021.1891998 

Clandinin, D. J., & Connelly, F. M. (1996). Teachers’ professional knowledge landscapes. Choice 
Reviews Online, 33(04), 33-2250-33–2250. https://doi.org/10.5860/choice.33-2250 

Coates, H. (2006). Student engagement in campus-based and online education: University 



A Qualitative Study into the Lived-Experience of Indonesian College Students:  

Focusing on Online Students’ Engagement 

 

196 
 

connections. Student Engagement in Campus-Based and Online Education: University Connections, 1–
212. https://doi.org/10.4324/9780203969465 

Coates, H. (2007). A model of online and general campus-based student engagement. Assessment and 
Evaluation in Higher Education, 32(2), 121–141. https://doi.org/10.1080/02602930600801878 

Connelly, F. M., & Clandinin, D. J. (1990). Stories of experience and narrative inquiry. Educational 
Researcher, 19(5), 2–14. https://doi.org/10.3102/0013189X019005002 

Creswell, W. J., & Creswell, J. D. (2018). Research design: qualitative, quantitative and mixed 
methods approaches. In Journal of Chemical Information and Modeling (Vol. 53, Issue 9). 

D’Errico, F., Paciello, M., & Cerniglia, L. (2016). When emotions enhance students’ engagement in 
e-learning process. Journal of E-Learning and Knowledge Society, 12. 
https://doi.org/10.20368/1971-8829/1144 

Dixson, M. D. (2015). Measuring student engagement in the online course: the Online Student 
Engagement scale (OSE).(Section II: Faculty Attitudes and Student Engagement)(Report). 
Online Learning Journal (OLJ), 19(4), 143. 

Dörnyei, Z., & Ushioda, E. (2013). Teaching and researching motivation, second edition. In Teaching 
and Researching Motivation, Second Edition. https://doi.org/10.4324/9781315833750 

El-Sayad, G., Md Saad, N. H., & Thurasamy, R. (2021). How higher education students in Egypt 
perceived online learning engagement and satisfaction during the COVID-19 pandemic. Journal 
of Computers in Education, 8(4), 527–550. https://doi.org/10.1007/s40692-021-00191-y 

Fredricks, J. A., Reschly, A. L., & Christenson, S. L. (2019). Interventions for student engagement: 
Overview and state of the field. In Handbook of Student Engagement Interventions: Working with 
Disengaged Students. Elsevier Inc. https://doi.org/10.1016/B978-0-12-813413-9.00001-2 

Galikyan, I., & Admiraal, W. (2019). Students’ engagement in asynchronous online discussion: The 
relationship between cognitive presence, learner prominence, and academic performance. 
Internet and Higher Education, 43, 100692. https://doi.org/10.1016/j.iheduc.2019.100692 

Grigorenko, E. L. (2019). Creativity: a challenge for contemporary education. Comparative Education, 
55(1), 116–132. https://doi.org/10.1080/03050068.2018.1541665 

Hammersley, M., & Traianou, A. (2012). Ethics in Qualitative Research: Controversies and 
Contexts. In Evaluation Journal of Australasia (Vol. 13, Issue 1). 
https://doi.org/10.1177/1035719x1301300107 

Handelsman, M. M., Briggs, W. L., Sullivan, N., & Towler, A. (2005). A Measure of College Student 
Course Engagement. Journal of Educational Research, 98(3), 184–192. 
https://doi.org/10.3200/JOER.98.3.184-192 

Hannon, J., & D’Netto, B. (2007). Cultural diversity online: Student engagement with learning 
technologies. International Journal of Educational Management, 21(5), 418–432. 
https://doi.org/10.1108/09513540710760192 

Harter, S. (2009). Teacher and classmate influences on scholastic motivation, self-esteem, and level 
of voice in adolescents. In Social Motivation. https://doi.org/10.1017/cbo9780511571190.004 

Hasnine, M. N., Bui, H. T. T., Tran, T. T. T., Nguyen, H. T., Akçapõnar, G., & Ueda, H. (2021). 
Students’ emotion extraction and visualization for engagement detection in online learning. 
Procedia Computer Science, 192, 3423–3431. https://doi.org/10.1016/j.procs.2021.09.115 

Hu, P. J. H., & Hui, W. (2012). Examining the role of learning engagement in technology-mediated 
learning and its effects on learning effectiveness and satisfaction. Decision Support Systems, 53(4), 
782–792. https://doi.org/10.1016/j.dss.2012.05.014 

Huang, M. (2022). EFL Learners ’ Engagement in Different Activities of Blended Learning 
Environment. Asian-Pacific Journal of Second and Foreign Language Education. 
https://doi.org/10.1186/s40862-022-00136-7 

Janesick, V. J. (2015). Peer Debriefing. The Blackwell Encyclopedia of Sociology, 2–3. 
https://doi.org/10.1002/9781405165518.wbeosp014.pub2 

Jang, H., Kim, E. J., & Reeve, J. (2016). Why students become more engaged or more disengaged 
during the semester: A self-determination theory dual-process model. Learning and Instruction, 



A Qualitative Study into the Lived-Experience of Indonesian College Students:  

Focusing on Online Students’ Engagement 

 

197 
 

43, 27–38. https://doi.org/10.1016/j.learninstruc.2016.01.002 
Jung, Y., & Lee, J. (2018). Learning Engagement and Persistence in Massive Open Online Courses 

(MOOCS). Computers and Education, 122, 9–22. https://doi.org/10.1016/j.compedu.2018.02.013 
Kahn, P. E. (2014). Theorising student engagement in higher education. British Educational Research 

Journal, 40(6), 1005–1018. https://doi.org/10.1002/berj.3121 
Kahn, P., Everington, L., Kelm, K., Reid, I., & Watkins, F. (2017). Understanding student 

engagement in online learning environments: the role of reflexivity. Educational Technology 
Research and Development, 65(1), 203–218. https://doi.org/10.1007/s11423-016-9484-z 

Kubanyiova, M. (2006). Developing a motivational teaching practice in EFL teachers in Slovakia : 
challenges of promoting teacher change in EFL contexts. Tesl-Ej, 10(2), 1–17. 

Kuh, G. D. (2009a). The National Survey of Student Engagement: Conceptual and Empirical 
Foundations 6 USING NSSE IN INSTITUTIONAL RESEARCH. New Directions for 
Institutional Research, 141, 5–20. https://doi.org/10.1002/ir 

Kuh, G. D. (2009b). What student affairs professionals need to know about student engagement. 
Journal of College Student Development, 50(6), 683–706. https://doi.org/10.1353/csd.0.0099 

Kuh, G. D., & Hu, S. (2001). The effects of student-faculty interaction in the 1990s. Review of Higher 
Education, 24(3), 309–332. https://doi.org/10.1353/rhe.2001.0005 

Lai, H. M., Hsieh, P. J., Uden, L., & Yang, C. H. (2021). A multilevel investigation of factors 
influencing university students’ behavioral engagement in flipped classrooms. Computers and 
Education, 175(April), 104318. https://doi.org/10.1016/j.compedu.2021.104318 

Lincoln, & Guba. (1985). Establishing Trust. In Naturalistic inquiry, newbury park (pp. 289–327). 
SAGE Publications, Inc. https://doi.org/10.4324/9781315169804-6 

Luan, L., Hong, J. C., Cao, M., Dong, Y., & Hou, X. (2020). Exploring the role of online EFL 
learners’ perceived social support in their learning engagement: a structural equation model. 
Interactive Learning Environments, 0(0), 1–12. https://doi.org/10.1080/10494820.2020.1855211 

Martin, F., & Bolliger, D. U. (2018). Engagement matters: Student perceptions on the importance of 
engagement strategies in the online learning environment. Online Learning Journal, 22(1), 205–
222. https://doi.org/10.24059/olj.v22i1.1092 

Moore, M. G. (2002). Editorial, what does research say about the learners using computer-mediated 
communication in distance learning? American Journal of Distance, July 2013, 37–41. 
https://doi.org/10.1207/S15389286AJDE1602 

Muir, T., Milthorpe, N., Stone, C., Dyment, J., Freeman, E., & Hopwood, B. (2019). Chronicling 
engagement: students’ experience of online learning over time. Distance Education, 40(2), 262–
277. https://doi.org/10.1080/01587919.2019.1600367 

Mutwarasibo, F. (2014). Promoting University Students’ Engagement in Learning Through 
Instructor-Initiated EFL Writing Groups. TESOL Journal, 5(4), 721–742. 
https://doi.org/10.1002/tesj.127 

Newmann, F. M. (1992). Student engagement and achievement in american secondary schools. In 
Organizing for School Change (Issue 7). https://doi.org/10.4324/9780203012543-16 

Nkomo, L. M., Daniel, B. K., & Butson, R. J. (2021). Synthesis of student engagement with digital 
technologies: a systematic review of the literature. International Journal of Educational Technology in 
Higher Education, 18(1), 34. https://doi.org/10.1186/s41239-021-00270-1 

Ogunyemi, A. A., Quaicoe, J. S., & Bauters, M. (2022). Indicators for enhancing learners ’ 

engagement in massive open online courses : A systematic review. Computers and Education Open, 
3, 100088. https://doi.org/10.1016/j.caeo.2022.100088 

Omar, N. D. @, Hassan, H., & Atan, H. (2012). Student Engagement in Online Learning: Learners 
Attitude Toward E-Mentoring. Procedia - Social and Behavioral Sciences, 67(November 2011), 464–
475. https://doi.org/10.1016/j.sbspro.2012.11.351 

Özhan, Ş. Ç., & Kocadere, S. A. (2020). The Effects of Flow, Emotional Engagement, and 
Motivation on Success in a Gamified Online Learning Environment. Journal of Educational 



A Qualitative Study into the Lived-Experience of Indonesian College Students:  

Focusing on Online Students’ Engagement 

 

198 
 

Computing Research, 57(8), 2006–2031. https://doi.org/10.1177/0735633118823159 
Richardson, J. C., & Newby, T. (2006). The Role of Students’ Cognitive Engagement in Online 

Learning. International Journal of Phytoremediation, 21(1), 23–37. 
https://doi.org/10.1207/s15389286ajde2001_3 

Salas-Pilco, S. Z., Yang, Y., & Zhang, Z. (2022). Student engagement in online learning in Latin 
American higher education during the COVID-19 pandemic: A systematic review. British 
Journal of Educational Technology, 53(3), 593–619. https://doi.org/10.1111/bjet.13190 

Schwandt, T. (2007). The SAGE Dictionary of Qualitative Inquiry. SAGE Publications, Inc. 
https://doi.org/10.4135/9781412986281 

Soffer, T., & Cohen, A. (2019). Students’ engagement characteristics predict success and completion 
of online courses. Journal of Computer Assisted Learning, 35(3), 378–389. 
https://doi.org/10.1111/jcal.12340 

Thornberg, R., Forsberg, C., Chiriac, E. H., & Bjereld, Y. (2020). Teacher–Student Relationship 
Quality and Student Engagement: A Sequential Explanatory Mixed-Methods Study. Research 
Papers in Education, 00(00), 1–20. https://doi.org/10.1080/02671522.2020.1864772 

Wang, M. Te, & Holcombe, R. (2010). Adolescents’ perceptions of school environment, 
engagement, and academic achievement in middle school. American Educational Research Journal, 
47(3), 633–662. https://doi.org/10.3102/0002831209361209 

Wehlage, G. G., Rutter, R. A., Smith, G. A., Lesko, N. L, & Fernandez, R. R. (1989). Reducing the 
risk: schools as communities of support. October, 50–57. 

Widodo, H. P. (2014). Methodological considerations in interview. International Journal of Innovation in 
English Language, 3(1), 101–107. 

Xu, B., Chen, N. S., & Chen, G. (2020). Effects of teacher role on student engagement in WeChat-
Based online discussion learning. Computers and Education, 157, 103956. 
https://doi.org/10.1016/j.compedu.2020.103956 

Yu, S., Zhou, N., Zheng, Y., Zhang, L., Cao, H., & Li, X. (2019). Evaluating student motivation and 
engagement in the Chinese EFL writing context. Studies in Educational Evaluation, 62(19), 129–
141. https://doi.org/10.1016/j.stueduc.2019.06.002 

Zapata-Cuervo, N., Montes-Guerra, M. I., Shin, H. H., Jeong, M., & Cho, M. H. (2021). Students’ 
Psychological Perceptions Toward Online Learning Engagement and Outcomes during the 
COVID-19 Pandemic: A Comparative Analysis of Students in Three Different Countries. 
Journal of Hospitality and Tourism Education, 00(00), 1–15. 
https://doi.org/10.1080/10963758.2021.1907195 

Zhang, Z., & McNamara, O. (2018). Undergraduate student engagement: Theory and practice in 
China and the UK. In Undergraduate Student Engagement: Theory and Practice in China and the UK. 
https://doi.org/10.1007/978-981-13-1721-7 

 


