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ABSTRACT

Character education is crucial in forming a good generation with strong moral values. This study
aims to (1) describe the moral values found in the short story "The Diamond Necklace" by Guy
de Maupassant and (2) explore how these values can be implemented to build students' character.
Using a descriptive qualitative method, the research analyses the moral messages within the
story—such as humility, love, patience, independence, responsibility, discipline, social care, and
appreciation of achievement—which are reflected in the main characters, Mr. Loisel and Matilda.
The findings reveal that these moral values can significantly contribute to character education,
equipping students not only with academic competence but also with positive attitudes and
behaviours needed in society. Furthermore, the research highlights the importance of integrating
character education beyond schools into families and communities, as good character must be
continuously cultivated through example and practice. In conclusion, "The Diamond Necklace"
serves as an effective literary tool for teaching character and moral values to students, ultimately
supporting the creation of a noble, honest, and responsible generation.

Keywords: moral values; character education; short story; the diamond necklace; literature;
student character

INTRODUCTION

The importance of character education has become increasingly recognized in the global discourse on
human development, particulatly in the face of rapid technological advancement, globalization, and
shifting social norms (Davidson et al, 2011; Hartman, 2006). Across many nations, including
Indonesia, educators and policymakers have become acutely aware of rising moral challenges
manifested in such phenomena as corruption, youth violence, intolerance, bullying, and a general
decline in empathy and civic responsibility among the younger generation (Mayus & Samudra, 2024;
Ramadhana et al., 2023). These persistent issues signal the urgent need for a more holistic and
integrated approach to education—one that does not merely emphasize cognitive or technical skills
but also focuses on the internalization of essential moral values that underpin a healthy, prosperous,
and civilized society (Agus et al., 2021; Herlina et al., 2024; Effendi et al., 2020b).

In response to these concerns, Indonesia has made character education a central element of its
national education agenda, embedding it within curricula, policy directives, and various educational
initiatives. The government has articulated key values—such as honesty, discipline, empathy, and
responsibility—as fundamental outcomes of formal education, aiming to prepare students not only
for academic success but also for their roles as ethical members of society (Effendi et al., 2020b;
Hakam, 2018). However, despite this strong policy commitment, the practical implementation of
character education faces significant obstacles. There remains a widespread tendency for schools to
prioritize cognitive achievement over the affective and behavioral dimensions of character, resulting
in programs that often lack depth and fail to foster genuine internalization of values (Anam et al,,
2019; Syabuddin et al., 2020; Winton, 2008).
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Scholars and practitioners have increasingly questioned the effectiveness of character education
approaches that rely mainly on didactic instruction or rote memorization. A growing body of research
indicates that such approaches have limited impact on students’ real-world behavior and moral
reasoning (Smagorinsky & Taxel, 2005; Bali & Susilowati, 2019). This has led to a search for alternative
methods and media that can more powerfully engage students in moral reflection, value formation,
and ethical decision-making. Literature has emerged as one of the most promising vehicles in this
regard, due to its unique ability to present complex moral dilemmas, foster empathy, and stimulate
critical thinking through narrative immersion and identification with characters (Abramova &
Dmitryuk, 2021; Suseno & Zuliyanti, 2020; Mosunova, 2023; Dray, 2007).

Drawing from both local wisdom and global literary traditions, educators in Indonesia and
around the world have begun to utilize literary works as a means of enriching character education,
enabling students to explore diverse perspectives and moral choices in a manner that is both
meaningful and memorable (Ibrahim & Abadi, 2018; Kosim et al.,, 2024; Sauri et al., 2022). Prior
research in the United States, China, and various multicultural contexts has demonstrated the
effectiveness of literature-based character education in shaping attitudes and behaviors, supporting
the argument that narratives can bridge the gap between theory and practice in value formation
(Davidson et al., 2011; Chan et al., 2022; Ibafiez Ayuso, 2023; Sinitsyn & Khentonen, 2023).

Despite this progress, the academic literature in Indonesia reveals a significant gap in the
systematic analysis of specific works of world literature and their direct application in the Indonesian
educational context, particularly with regard to classical European narratives. While many studies have
focused on local texts or the general role of literature in character education, few have explored the
potential of classic works such as Guy de Maupassant’s The Diamond Necklace to address the
contemporary moral challenges faced by Indonesian youth. This absence of focused inquiry not only
limits the diversity of literary sources employed in Indonesian classrooms but also constrains the
theoretical development of cross-cultural approaches to value education.

The novelty of the present study lies in its systematic identification, analysis, and contextual
adaptation of the moral values embedded within The Diamond Necklace, coupled with the development
of practical implementation strategies for Indonesian schools. By moving beyond generalized
discussions of literature’s educational value, this research offers a detailed exploration of how the
themes and character arcs of Maupassant’s work can be harnessed to foster honesty, humility,
gratitude, and personal responsibility among students. This approach represents a unique contribution
to the fields of character education and literary pedagogy, bridging classical Western literature with
the specific needs and realities of Indonesian learners.

To address these issues, the study sets out to answer two main research questions: What are the
core moral values articulated in The Diamwond Necklace by Guy de Maupassant, and how can these values
be effectively implemented to strengthen character education among Indonesian students? The
research proceeds from the hypothesis that the systematic identification and contextual application of
these values, derived from literary analysis, will result in a more robust and impactful model of
character education, both in theory and in classroom practice.

Beyond its theoretical contributions, this dissertation aspires to produce practical guidance for
teachers, curriculum designers, and policymakers, offering a replicable model for integrating literature-
based character education that is adaptable to the diverse cultural and educational environments found
throughout Indonesia (Effendi et al., 2020a; Saltmarsh & Hartley, 2011). Furthermore, given the
universal themes present in The Diamond Necklace and the cross-cultural relevance of its moral lessons,
the insights generated by this research have the potential to inform educational practice in other
countries, supporting the broader development of global citizenship and ethical literacy.

In summary, as Indonesia and other nations grapple with persistent challenges of moral decline
and social disintegration, there is an urgent imperative to rethink and revitalize approaches to character
education. Through a deep engagement with the literary and moral dimensions of The Diamond
Necklace, this study aims to contribute meaningfully to both the academic discourse and the practical
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advancement of character education, equipping future generations with the virtues necessary for
personal integrity and societal progress.

LITERATURE REVIEW

Theoretical Framework: Morality and Values

When discussing morality, it is inseparable from the concept of ethics, as both are fundamental in
shaping the social fabric of societies that value ethical conduct (Hartman, 2006; D’Angelo, 2007).
Morality is not universally defined, as different cultures and individuals interpret it according to their
social norms and personal characteristics (Abramova & Dmitryuk, 2021; Bali & Susilowati, 2019).
Nevertheless, understanding the core meaning of morality is crucial for both educational theory and
practice.

Morality often serves as the foundational code of behavior within any given society. It acts as a
“connector” among diverse societal features and underpins the expectations of public conduct—
covering actions, attitudes, obligations, and moral judgments (Effendi et al., 2020b; Furedi, 2012).
Scholars have argued that moral values guide individuals not only in their habitual actions, but also in
their opinions and consciences regarding what is right and wrong (Hanifi & Gheiasi, 2024; Kurniawati
& Sunarso, 2019). Thus, morality is integral to the development of meaningful relationships within a
community and the cultivation of personal integrity.

From eatly childhood, individuals are socialized into moral norms through the family, and
subsequently through educational and social institutions (Anam et al., 2019; Darwanto et al., 2024).
This process highlights that “moral” is not restricted solely to outward behaviors, but also involves
internal processes—opinions, feelings, and the capacity for moral reasoning (Kashekova & Kolosova,
2016). As pointed out by Davidson et al. (2011), effective moral education requires fostering both
cognitive understanding and affective commitment, so that students are equipped to judge whether
their actions are right or wrong, and understand the implications and consequences of those actions.

Morality also provides the basis for evaluating and justifying one’s actions within society (Chan
et al., 2022; Syabuddin et al., 2020). According to Hornby (1974, as cited in Ibafiez Ayuso, 2023),
morality concerns the principles of right and wrong, the capacity to distinguish between them, and the
application of ethics in human behavior. This conceptualization aligns with the view that moral
education should go beyond rule-following, encouraging reflective and autonomous decision-making
(Smagorinsky & Taxel, 2005; Hartman, 20006).

Values, on the other hand, represent what is deemed desirable, worthwhile, or necessary in life
(Lobzhanidze, 2018; Li, 2021). Values are inherently positive, and most people strive to attain or
uphold them in various domains of life (Burki & Ali Shah, 2025; Anshari et al., 2020). When an
individual value something, it becomes a driving force in their behavior and decision-making,
influencing what they pursue, cherish, and practice (Davidson et al., 2011). The study of values, or
axiology, is commonly divided into aesthetics and ethics: aesthetics concerns what people consider
beautiful or enjoyable, while ethics concerns justifications for conduct, reflecting on questions of right
and wrong (Lynch, 2015; Stegny & Kurbatova, 2013). Ethics, therefore, is inseparable from the moral
questions that guide reflective consideration and personal choice (Nakar & Olssen, 2022; Sbitnieva et
al., 2020).Values are generally categorized into “values of being,” which are personal and internal,
shaping character and individual actions toward others, and “values of giving,” which are realized
through social practices and are validated by their acceptance or rejection by others (Jonathan et al.,
2020; Saltmarsh & Hartley, 2011). Both types of values are essential for holistic personal and social
development.

Literature, in turn, is imbued with values—both artistic and moral—that reflect and shape the
values of the society in which it is produced (Suseno & Zuliyanti, 2020; Mosunova, 2023; Lopez,
2011). As noted by Smagorinsky and Taxel (2005), literature can serve as both a mirror and a lamp:
mirroring lived experience and illuminating new possibilities for ethical reflection and growth. The
values embedded in literary works are thus not merely abstract or theoretical but are closely tied to
the lived realities and aspirations of individuals and communities (Esparza et al., 2021; Wills, 2012).

298



Integrating Moral Values from Guy de Maupassant’s “The Diamond Necklace’ into Character Education: A
Literary Approach for Student Moral Development

In summary, the intertwined concepts of morality and values are crucial for understanding human
behavior, and literature serves as a powerful vehicle for conveying and internalizing these values within
educational settings (Davidson et al., 2011; Abramova & Dmitryuk, 2021; Bali & Susilowati, 2019).

Moral Values

As previously discussed, both morals and values are fundamental in guiding individual and societal
behavior. Every society is built upon its own set of values that help organize social life, reflecting
shared principles, ideals, and standards (Hartman, 2006; Bali & Susilowati, 2019). These values act as
general guides to behavior and serve as key reference points for individual and collective decision-
making (Davidson et al., 2011; Hakam, 2018).

Moral values, in particular, can be defined as the standards of good and bad that govern an
individual’s behavior and choices (Abramova & Dmitryuk, 2021; Burki & Ali Shah, 2025). The
development of these values is complex, often stemming from multiple sources such as family, culture,
religion, and personal experience. Parental influence is often cited as a primary foundation for moral
development, as parents play a crucial role in modeling and teaching appropriate conduct from an
early age (Anam et al., 2019; Darwanto et al., 2024). Research by Davidson et al. (2011) and Hanifi &
Gheiasi  (2024) further confirms that early moral education—transmitted through everyday
interactions and reinforcement—shapes the conscience and decision-making abilities of children and
adolescents.

In addition to family, society and culture provide further context and reinforcement for moral
values, offering both explicit and implicit expectations for ethical behavior (Effendi et al., 2020b;
Kamisi et al., 2020). Religion is also recognized as a significant source of moral guidance, as most
religions prescribe codes of conduct and ethical standards for their followers (Islamic et al., 2024;
Chan et al., 2022). These codes, as highlighted by Kurniawati & Sunarso (2019), often serve not only
as personal guidelines but also as public declarations of one’s commitment to shared values.

Furthermore, moral values are not static but evolve with individual growth and social context.
According to Hartman (2006) and Smagorinsky & Taxel (2005), individuals internalize, reinterpret,
and sometimes challenge the moral norms provided by their immediate environment. Personal moral
reasoning, therefore, is shaped by a dynamic interplay between societal expectations and individual
reflection (Nakar & Olssen, 2022).

In synthesizing the above, moral values can be understood as the intersection between what is
considered right and wrong (morals) and what is deemed important or desirable (values) within a
specific cultural setting (Burki & Ali Shah, 2025; Suseno & Zuliyanti, 2020). While morals provide
practical lessons on right and wrong conduct, values determine what is ultimately regarded as worthy
of pursuit and respect in a given society (Stegny & Kurbatova, 2013). As Sauri et al. (2022) note,
understanding moral values in context is essential for effective education, since it enables individuals
to navigate complex social realities and make decisions that align with both personal and societal well-
being.

Literature—especially classical and culturally significant works—plays a pivotal role in
illustrating and transmitting moral values. Through stories, characters, and conflicts, literature offers
concrete examples of moral dilemmas and value choices, allowing readers to engage with and reflect
upon ethical questions in meaningful ways (Lopez, 2011; Mosunova, 2023; Suseno & Zuliyanti, 2020).
In educational settings, the use of literature to teach moral values is increasingly recognized as
effective, since it connects abstract ethical concepts to lived experience and cultural narratives
(Davidson et al., 2011; Smagorinsky & Taxel, 2005).

In summary, moral values are shaped by a complex interplay of family, society, religion, and
individual reflection, and their understanding is deepened through engagement with literature and
cultural texts. Recognizing and analyzing these values—particularly within literary works such as Guy
de Maupassant’s The Diamond Necklace—is crucial for developing educational strategies that effectively
nurture ethical and responsible individuals (Chan et al., 2022; Sinitsyn & Khentonen, 2023).
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METHODS

Research Design

This research employs a descriptive qualitative design to explore and analyze the moral values
embedded within Guy de Maupassant’s short story The Diamond Necklace. The qualitative approach is
chosen because it emphasizes processes and meanings, seeking to understand phenomena in terms of
context, interpretation, and complexity, rather than relying on numerical measurement or statistical
generalization (Denzin & Lincoln, 1994). Qualitative research, as noted by Denzin and Lincoln (1994),
recognizes the socially constructed nature of reality and the value-laden relationship between the
researcher and the subject of study. This approach is particularly suited to literary analysis, where the
focus lies on interpretation, context, and the nuanced meanings of texts.

The central aim of this qualitative inquiry is to develop a rich understanding of the moral and
educational values articulated in The Diamond Necklace, and to examine their relevance and applicability
to character education. Qualitative research allows the researcher to investigate not only what values
are present, but also how they are expressed, constructed, and potentially internalized by readers within
specific social and educational contexts (Creswell, 2013; Denzin & Lincoln, 1994).

Data Source

The primary data for this study is the original English-language text of The Diamond Necklace by Guy
de Maupassant. The version used was retrieved from a reputable public domain literary source
(http://classiclit.about.com/library /bl-etexts /gdemaupassant/bl-gdemaup-diamond.html). This text
serves as the central unit of analysis, with particular attention paid to narrative events, character
actions, dialogue, and descriptive passages that reveal or suggest moral values.

Research Instrument

In qualitative research, the researcher is the principal instrument for data collection and analysis
(Denzin & Lincoln, 1994). As such, the researcher’s interpretative and analytical skills play a critical
role throughout the research process. In this study, the researcher’s close reading, theoretical
sensitivity, and reflexivity are essential for identifying, coding, and interpreting the moral values
embedded in the literary text. Additionally, relevant theories of moral and character education guide
the analytical framework.

Data Collection Procedure

Data collection began with an intensive reading of The Diamwond Necklace, guided by existing theories
of morality and values (Davidson et al., 2011; Hartman, 20006). The researcher read and re-read the
story to gain a comprehensive understanding of its themes, characters, and narrative structure. Key
textual segments—such as dialogues, character actions, and pivotal narrative events—were identified
and marked as potentially significant for the analysis of moral values.

Subsequently, the researcher selected and documented passages from the story that illustrated
or implied specific moral and educational values. These passages were systematically recorded,
together with their context within the narrative. Relevant data were then categorized according to
predefined and emergent themes—such as honesty, gratitude, humility, and responsibility—reflecting
both theoretical concepts and insights arising from the text.

Data Analysis

The study employed qualitative content analysis to interpret the data. This method involves organizing
the selected textual data into thematic categories, analyzing the ways in which moral values are
presented, and relating these findings to established theories and the broader literature on character
education (Creswell, 2013). The researcher engaged in iterative coding, constantly comparing and
refining categories to ensure coherence and depth of analysis. To enhance the trustworthiness of the
findings, reflective memos and analytic notes were maintained throughout the process, and the
interpretations were grounded in both textual evidence and relevant scholatly literature.
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In summary, the methodological approach is characterized by its emphasis on context, meaning,
and interpretation. This design enables a deep exploration of the moral values present in The Diamond
Necklace, and provides a sound basis for subsequent discussion of their implications for character
education.

RESULTS

This research reveals that The Diamond Necklace by Guy de Maupassant is rich in moral messages,
offering nuanced insights into human character, social aspirations, and the consequences of personal
choices. Through qualitative content analysis, several dominant moral values emerged from the text—
humility, love, patience, and, as further analysis shows, gratitude and responsibility. These values are
manifested through the actions, attitudes, and transformations of the main characters, particularly
Mathilde and Mr. Loisel. The analysis began by systematically coding and categorizing key dialogues,
narrative events, and character interactions. Each value was not only identified through explicit
dialogue, but also through symbolic actions and the overall development of the story’s central conflict.

Humility versus Vanity

The first salient theme is humility, mainly embodied by Mr. Loisel, and contrasted with Mathilde’s
vanity. Mathilde’s dissatisfaction with her social status and outward appearance is repeatedly expressed
through her complaints. For instance, when she says, “Nozhing only, I have no gown, and, therefore, I can’t
20 o this ball. Give your card to some colleague whose wife is better equipped than 1 am” (de Maupassant, p. 9-10),
the reader is confronted with her sense of inadequacy and her desire for recognition from others. This
attitude is symbolic of the danger of excessive pride, as Mathilde equates her worth with luxury and
appearance.

In stark contrast, Mr. Loisel demonstrates humility and self-sacrifice, as he willingly offers his
savings—intended for his own leisure—so that his wife may feel content and accepted. His
understated actions and patience stand as silent moral examples, warning against the destructive
consequences of vanity. Mathilde’s journey, driven by her pride, ultimately leads to her downfall,
suggesting that a lack of humility results not in happiness, but hardship and regret.

Love and Sacrifice

The story also foregrounds the value of love, particularly in the form of selfless devotion. Mr. Loisel’s
unwavering commitment to Mathilde is shown not through grand declarations but through tangible
sacrifices. When Mathilde expresses her need for a new dress, Mr. Loisel responds, “Very well, I will
give you four hundred francs. And try to get a pretty gown” (de Maupassant, p. 11). He relinquishes his own
desires for the sake of his wife’s fleeting happiness.

This devotion reaches its peak when the necklace is lost. Mr. Loisel’s love is measured by his
willingness to endure enormous hardship and financial ruin, borrowing from “one, five hundred of
another, five Louis here, and three Louis there,” and even risking “all the rest of his life” to restore
what was lost. The narrative details, “he went to get the new necklace, laying upon the jewellery’s counter thirty-
six thousand francs,” (de Maupassant, p. 20) reinforcing that genuine love is often expressed through
quiet, ongoing sacrifice rather than visible reward.

Patience and Endurance

Patience is a recurring motif, especially in the face of adversity. Mr. Loisel’s conduct after the loss of
the necklace exemplifies calm endurance: “T shall go back on foot... over the whole route, to see whether I can
find it” (de Maupassant, p. 19). This quiet determination and refusal to blame Mathilde or despair
contrast sharply with Mathilde’s restlessness and her search for shortcuts to happiness. The years
spent working to pay off their debt serve as a testament to the moral strength that patience and
perseverance provide, even when recognition or appreciation is absent.

Gratitude and Social Awareness
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A more subtle, but equally important, value is gratitude. Mathilde’s lack of gratitude for both her
circumstances and her husband’s efforts is a core driver of her downfall. Her focus on what she
lacks—rather than what she possesses—Ieads to choices with dire consequences. This absence of
gratitude is highlighted when she proclaims, “I# annoys me not have a single piece of jewelry, not a single
ornament, nothing to put on. I shall look poverty-stricken. 1 would almost rather not go at all” (de Maupassant, p.
12). The story thus implicitly criticizes a materialistic worldview and underscores the value of being
thankful for what one has. The ball itself serves as a social symbol. Mathilde’s experience of fleeting
admiration and subsequent misfortune reflects the perils of valuing external approval above inner
contentment and integrity.

Responsibility and Honesty

As the narrative unfolds, Mathilde and Mr. Loisel’s sense of responsibility is tested. Rather than
abandoning their obligations, they take accountability for the loss, choosing to work hard and live
simply to repay their debt. This acceptance of responsibility—even for an honest mistake—offers a
powerful lesson on integrity and the courage to face the consequences of one’s actions.

Broader Symbolism and Educational Implications

Beyond these individual values, The Diamond Necklace functions as a mirror for societal aspirations and
anxieties. The necklace itself becomes a symbol of illusion: what appears to be precious and desirable
is ultimately revealed as false. This literary device encourages readers to reflect on the real nature of
happiness, success, and personal worth.

For character education, these findings highlight how classical literature can be used to explore
and internalize moral values in students. By analyzing both explicit and implicit lessons in stories like
The Diamond Necklace, educators can foster critical discussion, empathy, and ethical reasoning in
learners (Amani et al., 2012; Davidson et al., 2011).

The research demonstrates that The Diamond Necklace is an effective vehicle for teaching
humility, love, patience, gratitude, responsibility, and honesty. These values are not only articulated
through the explicit actions and words of the characters but are woven into the very fabric of the
narrative. The story’s events, symbols, and consequences combine to offer rich material for reflection,
discussion, and the development of students’ character

DISCUSSIONS

The findings of this study confirm that The Diamond Necklace by Guy de Maupassant contains a rich
tapestry of moral values—such as humility, love, patience, gratitude, and responsibility—which can
serve as powerful resources for character education. These values are not only evident through explicit
dialogue but are also embedded in the choices, consequences, and symbolic moments throughout the
narrative. Literature has long been recognized as an effective medium for moral development and
value internalization (Davidson et al., 2011; Chan et al., 2022). In line with previous research, this
study demonstrates that classic stories can help students move beyond abstract moral reasoning to
understand the real-life implications of their decisions (Smagorinsky & Taxel, 2005; Suseno &
Zuliyanti, 2020). When students encounter characters such as Mathilde, who succumbs to vanity and
ingratitude, or Mr. Loisel, who exemplifies humility and sacrifice, they are invited to critically reflect
on their own attitudes and actions.

Moral Values and Student Character Formation

The analysis revealed that humility is a central theme, especially in contrast to Mathilde’s vanity. This
aligns with findings by Bali & Susilowati (2019), who argue that humility, when modeled in literature
ot the classroom, can temper egocentrism and foster positive social relations. Love—especially in the
form of sacrifice—emerges through Mr. Loisel’s steadfast support for his wife, echoing research that
highlights the formative power of modeling compassion and empathy for young learners (Davidson
et al., 2011; Hartman, 2000).
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Patience and perseverance, as embodied by Mr. Loisel’s tireless efforts to recover from
adversity, are particularly relevant in today’s rapidly changing world, where students must develop
resilience and a willingness to persist despite challenges (Anam et al., 2019; Sinitsyn & Khentonen,
2023). The narrative also points to the importance of gratitude and responsibility; Mathilde’s ultimate
transformation and acceptance of her fate underscore the need for self-awareness and
accountability—qualities at the heart of effective character education (Effendi et al., 2020b; Amani et
al.,, 2012).

Relevance for Indonesian Character Education

Although the setting of The Diamond Necklace is in 19th-century France, its moral lessons are highly
transferable to the Indonesian context. As emphasized by Agus et al. (2021) and Herlina et al. (2024),
character education in Indonesia is designed to produce responsible citizens, who are not only
academically competent but also socially and morally upright. Incorporating literature that presents
universal human dilemmas and values, as advocated by Kurniawati & Sunarso (2019) and Nashuddin
(2020), can enrich students’ ethical understanding and foster intercultural awareness. This approach is
consistent with the view that character education should be contextually relevant but also globally
informed (Abramova & Dmitryuk, 2021; Jonathan et al., 2020).

Furthermore, the use of literary analysis as a pedagogical tool aligns with recommendations for
active, reflective, and student-centered learning environments (Kosim et al., 2024; Effendi et al.,
2020a). The process of discussing, debating, and relating literary characters’ actions to students’ own
experiences encourages critical thinking, empathy, and the development of personal convictions
(Hanifi & Gheiasi, 2024; Sauri et al., 2022).

Supporting Evidence from Previous Studies

Many scholars have affirmed that moral and character education is most effective when grounded in
relatable narratives and real-life scenarios (Bali & Susilowati, 2019; Davidson et al., 2011). Integrating
classic and contemporary literature into school curricula has been shown to support not only cognitive
and linguistic skills but also emotional and social competencies (Mosunova, 2023; Young et al., 2013).
Research in both Western and Asian contexts suggests that the discussion of values through literature
fosters deeper understanding and greater internalization of positive behaviors (Chan et al., 2022; Dray,
2007; Islamic et al., 2024).

This study’s focus on The Diamond Necklace supports these conclusions and expands them by
providing a concrete model for implementing classic texts in Indonesian character education. By
analyzing and reflecting on the consequences of the characters’ choices, students can better appreciate
the complexity of moral decision-making and the importance of core values in shaping one’s life path
(Burki & Ali Shah, 2025; Sauri et al., 2022).

Theoretical and Empirical Implications

The findings of this study on The Diamond Necklace have significant theoretical implications for the
field of character education, especially as it relates to the development of student character through
literature. At a foundational level, the analysis supports classic moral development theories such as
Kohlberg’s stages of moral reasoning, which argue that individuals progress from external to internal
sources of moral authority through reflective engagement and real-life moral dilemmas. By presenting
Mathilde’s and Mr. Loisel’s choices and their consequences, the story exemplifies how literary texts
can serve as complex, scaffolded case studies for students’ moral reasoning (Davidson et al., 2011;
Hartman, 2000).

Theoretically, the study reinforces the argument that narrative literature provides a unique space
for “moral imagination” to flourish (Dray, 2007; Mosunova, 2023). Through identification with
characters and vicarious experience of conflict and consequence, students are encouraged to step into
the shoes of others, empathize, and consider alternative moral choices. This aligns with the
Aristotelian tradition of character formation, which posits that virtues are cultivated through repeated
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exposure to good examples and reflective practice, not simply through rote memorization of rules
(Hartman, 20006; Bali & Susilowati, 2019).

Furthermore, the integration of literary analysis into character education aligns with Vygotsky’s
socio-cultural theory, which emphasizes the importance of social interaction and cultural artifacts
(such as stories) in shaping higher-order thinking and ethical reflection (Anam et al., 2019; Effendi et
al., 2020a). Literature, as a form of cultural inheritance, offers a rich terrain for dialogic meaning-
making, allowing students to negotiate and internalize values through collective discussion and
personal interpretation (Chan et al., 2022).

Empirically, the findings add to a growing body of research showing that literature-based
interventions can effectively foster moral reasoning, empathy, and positive behavioral intentions in
students (Young et al., 2013; Suseno & Zuliyanti, 2020). Previous studies across various educational
contexts, from Islamic boarding schools in Indonesia (Anam et al., 2019; Darwanto et al., 2024) to
multicultural classrooms worldwide (Jonathan et al,, 2020; Sinitsyn & Khentonen, 2023), have
consistently reported positive outcomes when students engage with narratives that present ethical
dilemmas and invite moral deliberation.

The empirical connection between literature and student character development is further
supported by research demonstrating the “transfer effect” of narrative-based learning. This refers to
the phenomenon whereby insights and values gleaned from literary stories are transferred into
students’ real-world attitudes, behaviors, and social relationships (Davidson et al., 2011; Kurniawati &
Sunarso, 2019). For example, students who analyze characters’ struggles with humility or responsibility
in The Diamond Necklace are more likely to reflect on their own behavior and apply similar reasoning in
their daily lives.

A key empirical implication from this research is the importance of culturally relevant pedagogy.
While The Diamond Necklace is a product of French society, its universal moral themes—such as
humility, patience, and responsibility—resonate with the values emphasized in Indonesian character
education frameworks (Agus et al,, 2021; Herlina et al., 2024). This cross-cultural relevance is
supported by studies showing that exposure to diverse literary traditions can broaden students’ moral
perspectives and foster intercultural understanding (Abramova & Dmitryuk, 2021; Islamic et al., 2024).
Additionally, the findings underscore the importance of guided reflection and teacher facilitation in
literature-based character education. Simply reading a story is not sufficient; students benefit most
when teachers prompt critical discussion, draw connections between narrative events and students’
lived experiences, and scaffold moral reasoning (Effendi et al., 2020b; Kosim et al., 2024). Such
dialogic approaches have been shown empirically to deepen internalization of values and increase the
likelihood of positive behavioral change (Bali & Susilowati, 2019; Davidson et al., 2011).

From a psychological perspective, the research points to the affective impact of literature on
student character. Stories that elicit emotional responses—such as empathy for Mr. Loisel’s sacrifices
or regret for Mathilde’s choices—activate the emotional dimensions of moral learning, which are
critical for sustained character development (Burki & Ali Shah, 2025; Hanifi & Gheiasi, 2024). This
finding is consistent with empirical work showing that emotion-rich narratives are more memorable
and influential in shaping attitudes than abstract moral instruction alone.

Another empirical implication concerns the role of literature in addressing contemporary
challenges in student character. The issues of materialism, impatience, and lack of gratitude faced by
Mathilde in The Diamond Necklace mirror common concerns among students today (Mayus & Samudra,
2024; Ramadhana et al., 2023). By confronting these issues in a safe narrative context, students can
critically examine and recalibrate their own values, fostering resilience and ethical growth in the
process (Sinitsyn & Khentonen, 2023).

Lastly, the findings reinforce the recommendation that schools should integrate literature-based
character education across the curriculum, rather than confining moral lessons to a single subject or
occasional activities (Kurniawati & Sunarso, 2019; Winton, 2008). Empirical research demonstrates
that consistent exposure to moral narratives across disciplines enhances the coherence and depth of
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character formation, supporting the holistic development of students as ethical, responsible, and
empathetic citizens (Davidson et al., 2011; Hartman, 2000).

In conclusion, this research on The Diamond Necklace illustrates both theoretically and empirically
that literature can serve as a powerful catalyst for student character development. By grounding
character education in rich, contextually relevant narratives, educators can cultivate the virtues and
moral reasoning necessary for students to thrive both academically and as members of a pluralistic,
global society.

CONCLUSION

This study concludes that The Diamond Necklace by Guy de Maupassant contains a wealth of moral
lessons—such as humility, love, patience, gratitude, and responsibility—that are highly relevant for
integration into character education programs. Through qualitative analysis, it has become evident
that the values portrayed in the story transcend cultural and temporal boundaries, making classical
literature a universally valuable resource for nurturing good character among students. The depiction
of the main characters’ choices and their consequences provide concrete illustrations of moral
dilemmas and personal growth, which are essential for developing empathy, critical thinking, and
ethical awareness in learners. As societies become increasingly multicultural and interconnected,
literature such as The Diamond Necklace offers a meaningful way to engage students in reflection and
discussion about the values that underpin harmonious and resilient communities.

Drawing from these findings, educators are encouraged to thoughtfully incorporate both
classical and contemporary literary works into the curriculum to stimulate meaningful discussions
about character and ethical decision-making. Encouraging students to critically engage with the actions
and motivations of literary characters can foster deeper moral reasoning and self-reflection. Moreover,
by connecting the universal moral lessons found in literature to students’ daily lives and cultural
contexts, teachers can help make character education more relatable and impactful. The narrative
richness and emotional depth found in stories like The Diamond Necklace can serve as effective catalysts
for both personal and collective moral development.

Looking forward, there remains a great opportunity for future research to explore how literary
works from diverse cultures might be systematically integrated into national character education
frameworks. Examining the effects of such integration on students’ attitudes, behaviors, and social-
emotional growth would offer valuable insights for educators and policymakers. Further studies could
also investigate the most effective pedagogical strategies for facilitating reflective discussions and
internalization of moral values through literature.

This study, while offering important insights, is not without limitations. The analysis focused
on a single short story and its implications within the framework of character education, which may
not capture the full range of literary possibilities or cultural variations. Additionally, the research was
limited to qualitative content analysis, suggesting a need for broader empirical studies—such as
classroom interventions or longitudinal research—to more deeply understand how literary-based
character education influences students over time.

In conclusion, literature remains a vital medium for character formation, and its thoughtful
integration into educational practice can play a crucial role in developing students into morally
responsible and empathetic individuals. Continued research and innovative educational approaches
will be essential to further unlock the potential of stories in building the next generation’s character.

REFERENCES

Abramova, G., & Dmitryuk, N. (2021). Edification dictums in the language consciousness of the
kazakh ethnos. Psycholinguistics , 29(2), 8-24. https://doi.org/10.31470/2309-1797-2021-29-2-8-
24

Agus, C., Saktimulya, S. R., Dwiarso, P., Widodo, B., Rochmiyati, S., & Darmowiyono, M. (2021).
Revitalization of Local Traditional Culture for Sustainable Development of National Character

305



Integrating Moral Values from Guy de Maupassant’s “The Diamond Necklace” into Character Education: A
Literary Approach for Student Moral Development

Building in Indonesia. In World Sustainability Series (pp. 347-369). Springer Science and Business
Media Deutschland GmbH. https://doi.org/10.1007/978-3-030-78825-4_21

Anam, S., Degeng, I. N. S., Murtadho, N., & Kuswandi, D. (2019). The moral education and
internalization of humanitarian values in pesantren. Journal for the Education of Gifted Young
Scientists, 7(4), 815-834. https://doi.org/10.17478 /jegys.629726

Anshari, Haris, H., & Sultan. (2020). Representation of multicultural values in textbooks: Democracy
and anti-conflict in Indonesian elementary School Language Classrooms. Asian EFL Journal,
27(2), 68—84. https:/ /www.scopus.com/inward/record.urireid=2-s2.0-
85087439112&partnerID=40&md5=89c3f29b020d27a50adc0257¢6089419

Bali, M. M. E. I, & Susilowati. (2019). Transinternalisasi nilai-nilai kepesantrenan melalui konstruksi
budaya  religius di  sekolah.  Jurnal  Pendidikan — Agama  Islam,  16(1), 1-16.
https://doi.org/10.14421/jpai.jpai.2019.161-01

Burki, A. ur R., & Ali Shah, A. (2025). Development and validation of moral personality inventory: A
semi-projective technique. Pakistan  Journal of  Psychological ~ Research, 40(1), 155-172.
https://doi.org/10.33824/PJPR.2025.40.1.10

Chan, G. H,, Lee, G. K. W,, Kong, C. Y. W.,, & Lo, T. W. (2022). An innovative model of positive
education with traditional Chinese moral values: An evaluation of project bridge. International
Journal of Environmental Research and Public Health, 19(7). https://doi.org/10.3390/ijetph19073797

D’Angelo, M. R. (2007). Feminist ethics and the sexual abuse of children: Reading christian origins.
In A Just and True Love: Feminism at the Frontiers of Theological Ethics: Essays in Honor of Margaret
Farley (pp- 234-272). University of Notre Dame Press.
https://www.scopus.com/inward/tecord.urireid=2-s2.0-
84901181958&partnerID=40&md5=c56dd6221bf109867£3b3084628d2e68

Darwanto, A., Prahmana, R. C. I, Susanti, A., & Khalil, I. A. (2024). Transformation of boarding
school management models in enhancing student accessibility and educational quality. Jurmal
Pendidikan Agama Islam, 21(1), 145-164. https://doi.org/10.14421 /jpai.v21i1.8632

Davidson, M., Khmelkov, V., Baker, K., & Lickona, T. (2011). Values education: The Power2Achieve
approach for building sustainability and enduring impact. Infernational Journal of Educational
Research, 50(3), 190-197. https://doi.otg/10.1016/j.ijer.2011.07.006

DiCintio, M. (2014). Research strategies in dramaturgical practice. In The Routledge Companion to
Dramaturgy (pp. 304-307). Taylor and Francis. https://doi.org/10.4324/9780203075944-63

Dong, G. (2022). Research on the innovation of teaching mode of ideological and political theory
courses in colleges and universities driven by vr technology based on deep learning. Security and
Communication Networks, 2022. https:/ /doi.org/10.1155/2022/9775620

Dray, A. J. (2007). Bridging the gap: Connecting social awareness to literacy practice. In The Promotion
of Social Awareness: Powerful Lessons from the Partnership of Developmental Theory and Classroom Practice
(Vol. 9781610444903, PP- 231-250). Russell Sage Foundation.
https://www.scopus.com/inward/record.urireid=2-s2.0-
84917521513&partnerID=40&md5=74ab76dd8d14fdeOedabf56f2ac3749¢

Eby, J. W. (2010). Civic engagement at faith-based institutions. In Handbook of Engaged Scholarship (pp.
165-180). Michigan State University Press.
https:/ /www.scopus.com/inward/record.urireid=2-s2.0-
84898384279&partnerID=40&md5=cdfea42384761c6e374e8313b0dace57

Effendi, Y. R., Bafadal, 1., Degeng, I. N. S., & Arifin, I. (2020). The principal’s transformational
leadership approach based on local wisdom in strengthening the character of students. Malaysian
Online Journal of Educational Management, 54), 24-42.
https://doi.org/10.22452/mojem.vol8no4.2

Effendi, Y. R., Bafadal, I, Sudana, I. N. D., & Arifin, I. (2020a). Investigating principal
transformational leadership in strengthening Lonto Leok’s cultural-based character education.
International  Journal — of  Educational — Organization — and — Leadership,  27(2), 89-113.
https://doi.org/10.18848/2329-1656/CGP/V27102/89-113

306



Integrating Moral Values from Guy de Maupassant’s “The Diamond Necklace’ into Character Education: A
Literary Approach for Student Moral Development

Effendi, Y. R., Bafadal, 1., Sudana, I. N. D., & Arifin, I. (2020b). The principal transformational
leadership strategy in developing national policies for strengthening character education in
eastern  Indonesia.  Ifalian  Jowrnal  of  Sociology  of  Education, 12(2), 51-78.
https://doi.org/10.14658/ pupj-ijse-2020-2-3

Esparza, N., Restrepo, D., Guerrero, M. C., & Hoyos, O. (2021). Interdisciplinarity in the construction
of a videogame as an intervention tool in school conflict. In C. N.C.,, L. N, S. B., & S. M. (Eds.),
25th World Multi-Conference on Systemics, Cybernetics and Informatics, WMSCI 2021 (Vol. 2, pp. 103—
100). International Institute of Informatics and Systemics, I1IS.
https:/ /www.scopus.com/inward/record.urireid=2-s2.0-
85118557699&partnerID=40&md5=2d7bd194826¢9488{5c00e06d8fec356

Furedi, F. (2012). The objectification of fear and the grammar of morality. In Moral/ Panic and the Politics
of Anxciety (pp. 90-103). Taylor and Francis. https://doi.org/10.4324/9780203869727-13

Hakam, K. A. (2018). Tradition of value education implementation in Indonesian primary schools.
Journal of Social Studies Edncation Research, 9(4), 295-318. https://doi.org/10.17499 /jsser.98315

Hanifi, N., & Gheiasi, S. F. (2024). Professionalism in medical education: An evolutionary concept
analysis. Journal of  Medical  Education Development, 17(56), 138-150.
https:/ /www.scopus.com/inward/record.urireid=2-s2.0-
85212687037&partnerlD=40&md5=a3b838fceac5b954f466a0bf47b0ctb7

Hartman, E. M. (2006). Can we teach character? An Aristotelian answer. Academy of Management
Learning and Education, 5(1), 68-81. https://doi.org/10.5465/ AMLE.2006.20388386

Herlina, Arismunandar, & Tolla, I. (2024). Education character in the era of globalization: Facing the
challenges of the modern world. International Journal of Engineering, Science and Information Technology,
4(4), 230-236. https://doi.org/10.52088 /ijesty.v4i4.649

http:/ /psychology.wikia.com /wiki/moral values

http://www.choice101.com.2000

http://www.choice101.com.2000 moral

Ibaniez Ayuso, M. J. (2023). The Spanish colegios mayores: The pedagogical value of a longstanding
institution. Revista Espanola de Pedagogia, 81(284), 191-207. https://doi.org/10.22550/REP81-1-
2023-10

Ibrahim, M., & Abadi. (2018). Cultivating characters (moral value) through internalization strategy in
science classroom. In M. A., A. null, & W. S.C. (Eds.), IOP Conference Series: Materials Science and
Engineering (Vol. 296, Issue 1). Institute of Physics Publishing. https://doi.org/10.1088/1757-
899X/296/1/012047

Islamic, G., Supriyono, Ishaq, M., & Dayati, U. (2024). Character education through philosophical
values in traditional Islamic boarding schools. Kasetsart Journal of Social Sciences, 45(1), 31-42.
https://doi.org/10.34044/].kjss.2024.45.1.04

Jia, J., & Xu, Q. (2024). The pathway of integrating Chinese excellent traditional culture into medical
ethics education for medical students. Chinese Medical Ethies, 37(10), 1229-1234.
https://doi.org/10.12026/].issn.1001-8565.2024.10.16

Jonathan, A., Sompotan, H. B. J., Nandaline, Y. A., & Arifin, Y. (2020). The friendship game of
pancasila: Design, implementation, and evaluation. Proceedings of 2020 International Conference on
Information Management and Technology, ICIMTech 2020, 448-452.
https://doi.org/10.1109/ICIMTech50083.2020.9211159

Kamisi, M., Imron, A., Wiyono, B. B., & Arifin, I. (2020). The character education strengthening of
local culture based students of South Halmahera high school. International Journal of Innovation,
Creativity and Change, 13(1), 467—-483. https:/ /www.scopus.com/inward/record.uri?eid=2-s2.0-
85085197044 &partnerID=40&md5=¢747a2d3356491cbacaa7dad3d53e1b2

Kashekova, I. E.,; & Kolosova, S. N. (2016). In continuation of the discussion about ratio science and
human knowledge in the education of modern man. International Jonrnal of Environmental and
Science Education, 11(18), 12593-12603. https://www.scopus.com/inward/record.uri?eid=2-

307


http://classiclit.about.com/library/bl-etexts/gdemaupassant/bl-gdemaup-diamond.html
http://psychology.wikia.com/wiki/moral_values
http://www.choice101.com.2000/
http://www.choice101.com.2000/

Integrating Moral Values from Guy de Maupassant’s “The Diamond Necklace” into Character Education: A
Literary Approach for Student Moral Development

52.0-85007154525&partnerID=40&md5=d8488b114a5723¢9f6b3bf812b8c572¢c

Kosim, M., Kustati, M., Sirait, W. R., Fajri, S., Febriani, S. R., Mufti, & Perrodin, D. D. (2024).
Developing a religious moderation-based curriculum module for laboratory Madrasah
Tsanawiyah in Islamic higher education. Jurnal Pendidikan Islam, 10(2), 350-362.
https://doi.org/10.15575/jpi.v10i2.39163

Kurniawati, E., & Sunarso. (2019). Forming students’ character through school culture in senior high
school Taruna Nusantara Magelang.  Jurnal  Iimiah  Peuradenn, 7(1), 141-162.
https://doi.org/10.26811/peuradeun.v7i1.298

Li, J. (2021). The influence of Chinese traditional culture in the process of teaching and education
based on big data analysis. In S. V., X. Z., & Z. H. (Eds.), Advances in Intelligent Systems and
Computing: Vol. 1233 AISC (pp. 683—688). Springer. https://doi.org/10.1007/978-3-030-51431-
0_98

Lobzhanidze, A. (2018). The study of global issues and geographic education in Russia. In International
Perspectives on Geographical ~— Education (pp- 223-231). Springer Nature.
https://doi.org/10.1007/978-3-319-77216-5_19

Lopez, J. (2011). Fitzgrave’s jewel: Audience and anticlimax in Middleton and Shakespeare. In
Imagining the Audience in Early Modern Drama, 1558-1642 (pp. 189-204). Palgrave Macmillan.
https://doi.org/10.1057/9780230118393_11

Lynch, K. (2013). New managerialism, neoliberalism and ranking. Ezhics in Science and Environmental
Politics, 13(2), 141-153. https://doi.org/10.3354/esep00137

Lynch, K. (2015). Control by numbers: new managerialism and ranking in higher education. Critical
Studies in Education, 56(2), 190-207. https://doi.org/10.1080/17508487.2014.949811

Mayus, M., & Samudra, A. A. (2024). School-Based Education Program to Solve Bullying Cases in
Primary Schools. Open Education Studies, 6(1). https://doi.org/10.1515/edu-2024-0033

Mosunova, L. A. (2023). Moral and aesthetic assessments of modern literature as markers of the
cultural code of philology students. Perspektivy Nauki i Obrazovania, 63(3), 347-302.
https://doi.org/10.32744/pse.2023.3.21

Nakar, S., & Olssen, M. (2022). The effects of neoliberalism: Teachers’ experiences and ethical
dilemmas to policy initiatives within vocational education and training in Australia. Po/icy Futures
in Education, 20(8), 986—1003. https://doi.org/10.1177/14782103211040350

Nashuddin. (2020). Islamic values and sasak local wisdoms: The pattern of educational character at
nw selaparang pesantren, lombok. Ulnmuna, 24(1), 155-182.
https://doi.org/10.20414/ujis.v24i1.392

Oturgasheva, N. V. (2018). The book as a space of images and meanings: The range of young students’
reading preferences. Tekst, Kniga, Knigoizdaniye, 10, 72-85.
https://doi.org/10.17223/23062061/16/5

Paee, R., Mamat, R., & Rashid, R. A. (2020). Japanese animation: Its effect on Malaysian undergraduate
students. GLOCAL Conference Proceedings, 2020-]anunary, 145-151.
https://doi.org/10.47298 / cala2020.4-5

Pashuta, V. L., & Nikol’skaya, A. S. (2015). Olympism as philosophy and practice of healthy lifestyle.
Teoriya i Praktika Fizicheskoy Kultury, 2015(11), 59-61.
https://www.scopus.com/inward/record.urireid=2-s2.0-
84996605338&partnerID=40&md5=¢705¢1£502¢102946108b5694ea095d1

Ramadhana, N., Al Muhdhar, M. H. 1., & Sulistijiono. (2023). The existence of Malagbiq Tau Mandar
local culture to empower students’ educational character. Cakrawala Pendidikan, 42(3), 577-585.
https://doi.org/10.21831/cp.v42i3.56514

Reider, N. T. (2016). Seven demon stories from medieval Japan. In Seven Denon Stories from Medieval
Japan. Utah State University Press, An imprint of University Press of Colorado.
https://doi.org/10.1080/0015587x.2017.1334343

Rivera, L. A. (2011). Ivies, extracurriculars, and exclusion: Elite employers’ use of educational
credentials.  Research — in  Social  Stratification  and — Mobility, — 29(1),  71-90.

308



Integrating Moral Values from Guy de Maupassant’s “The Diamond Necklace’ into Character Education: A
Literary Approach for Student Moral Development

https://doi.org/10.1016/j.rssm.2010.12.001

Saltmarsh, J., & Hartley, M. (2011). Democratic engagement. In “To Serve a Larger Purpose”: Engagement
for Democracy and the Transformation of Higher Education (pp. 14-26). Temple University Press.
https://doi.org/10.1017/cbo9781139333702.009

Sauri, S., Gunara, S., & Cipta, F. (2022). Establishing the identity of insan kamil generation through
music learning activities in pesantren. Heliyon, 8(7).
https://doi.org/10.1016/j.heliyon.2022.¢09958

Sbitnieva, O. F., Sbitnieva, L.. M., Ovcharenko, H. E., Furkalo, V. S., & Bondar, S. S. (2020). Aesthetic
education as a topical direction of preparation of a modern specialist. Infernational Journal of
Learning, Teaching and Edncational Research, 19(5), 231-244.
https://doi.org/10.26803/ijlter.19.5.14

Sikkink, D. (2011). Conservative protestants, schooling, and democracy. In Evangelicals and Democracy
n America (pp- 276-303). Russell Sage Foundation.
https://www.scopus.com/inward/record.urireid=2-s2.0-
84858791508&partnerID=40&md5=10dcf91199c79£34f7c48addf1fb9e3d

Sinitsyn, Y. N., & Khentonen, A. G. (2023). Practice-oriented model of prevention of destructive
behavior of students in the process of formation of spiritual and moral culture. Perspektivy Nanki
i Obrazovania, 62(2), 371-385. https://doi.org/10.32744/pse.2023.2.21

Smagorinsky, P., & Taxel, J. (2005). The discourse of character education: Culture wars in the
classtoom. In The Disconrse of Character Education: Culture Wars in the Classroom. Lawrence Erlbaum
Associates. https://doi.org/10.4324/9781410613011

Stegny, V. N., & Kurbatova, L. N. (2013). Social identification of students as the problem of choosing
an ideal of life style. Middle East Journal of Scientific Research, 14(12), 1623-1630.
https://doi.org/10.5829/idosi.mejsr.2013.14.12.2371

Suseno, & Zuliyanti. (2020). Moral value of holy stories in the Kudus as teaching material in literature
learning.  International  Journal — of  Innovation, — Creativity —and — Change, 4, 492-501.
https://www.scopus.com/inward/record.urireid=2-s2.0-
85081263116&partnerID=40&md5=885df181d9203fee4b25{9c564dd6519

Syabuddin, Jannah, M., & Sulaiman. (2020). The implementation of character education on the
tarbiyah and teachers training faculty at the state Islamic University Indonesia (morality
reinforcement approach). International Journal of Innovation, Creativity and Change, 12(12), 1-24.
https:/ /www.scopus.com/inward/record.urireid=2-s2.0-
85084446652&partnerID=40&md5=£6a269£54887412faac0256a3d9¢5626

Venegoni, C., & Ferrero, D. J. (2004). A regulated market model: Considering school choice in the
Netherlands as a model for the United States. In Educating citizens: International perspectives on civie
valwes  and  school  choice  (pp. 368-381). Brookings Institution ~ Press.
https:/ /www.scopus.com/inward/record.urireid=2-s2.0-
84858113930&partnerID=40&md5=5298553a7bd99d4321b6581d130ad505

Voiteleva, T. M. (2022). Native word as the embodiment of the national spirit. Russian Langnage at
School, 83(6), 7-11. https://doi.org/10.30515/0131-6141-2022-83-6-7-11

Wills, J. E. (2012). Mountain of fame: Portraits in Chinese history. In Mountain of Fame: Portraits in
Chinese History. Princeton University Press. https://doi.org/10.2307 /2170525

Winton, S. (2008). The appeal(s) of character education in threatening times: Caring and critical
democratic responses. Comparative Education, 44(3), 305-316.
https://doi.org/10.1080/03050060802264843

Young, T. A., Hadaway, N. L., & Ward, B. A. (2013). International children’s trade books: Building
blocks for character education. Childhood — Education, 89(6), 379-386.
https://doi.org/10.1080,/00094056.2013.852894

309



